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Introduction



The RURAL GCE project

Its definition

A KA2 Erasmus+ project that focuses on the adult sector. 

Its results

A Handbook that will make GCE-related education feasible and 
easily accessible to any interested individual. An online tool that 

will integrate distance-learning strategies, and deliver digital tools 
as well as d professional development for tailor-made and easy-to-

follow courses with interesting assignments. 

Its duration

24 months (December 2020-November 2022)

Its target group

NGO activists in rural areas, rural CSOs members, rural
municipalities (staff and politicians), social educators, rural
development agents, rural schools (teachers and staff).

Its aims

It aims to introduce global issues to motivate people to become 
active citizens of their communities and to branch out into the 

wider context.



Expectations of the reader

Get to know more about global current issues that are 
part of the Global Citizenship Education (GCE)

Get familiar with new practical ways to adopt in their 
classes in order to make lessons more interactive and 
engaging

Understand how important Global Citizenship 
Education is, not only for children but for adults as well

Understand the world better and help people become 
active citizens in their communities and beyond
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Background



Modules

1

2

3

4Inequality and poverty - causes, actors, 
interests and responsibilities

Module 1

Media literacy and internet safety

Module 3

Cultural diversity, identities, stereotypes and 
dismantling prejudice. Human rights

Module 2

Sustainability and consumption. The limits 
of the planet

Module 4

5 Community actions - methods of 
participation, influencing decision making, 
activism

Module 5



Key symbols

Add Title

Definition

Tips

Activities

Additional Resources



Inequality and 
poverty

Insert a photo related to 
the module here



Overview

Exploring the causes of inequality by examining:

• Employment issues
• Social inequalities
• The environment
• Cycles of inequality

Causes Actors

Interests Responsibilities

Exploring the actors influencing inequality by examining the role of:

• Governments
• Employers, business, and industry
• Civil society and communities

Exploring the interests influencing inequality by examining:

• National economic self-interest
• Political power dynamics
• Short-term profit 

Exploring the responsibilities of individuals by examining:

• Political engagement
• Donation
• Fair trade



Topics

02
Actors

What actors have influence 
over inequality and poverty?  

03
Interests

What are the interests that 
influence inequality and 
poverty?

04
Responsibilities

What responsibilities do 
you have as regards 
poverty and inequality?

01
Causes

What causes inequality and 
poverty? Why do they exist 
how do they continue? 



01
Causes

Overview

Inequality and poverty exist most basically because of the way resources 
are allocated in society. When, for any reason, one group of people ends 
up either earning more money or having more money overall than 
another group of people, this is inequality. 

While this topic will focus mostly on inequalities and poverty within
countries, it is important to also remember that inequalities exist 
between countries. This means that some countries will be more able or 
more willing to help their most impoverished citizens than others.

The source of this inequality can be complex and can originate from a 
number of factors. The factors covered here will be:

• Employment

• Social inequalities

• Environment

• Cycles of inequality and poverty



Employment

• Part-time employment: Working fewer hours than a 
“full-time week” can be useful if you want more 
flexibility but can also be problematic because of the 
lower pay.

• Zero-hour contracts: A job in which the employee is not 
guaranteed to work at all and works only when the 
employer needs them. Like part-time work, it is good for 
if you want flexibility, but the insecure pay and the lack 
of consistent work can also cause financial difficulties

• Underpaid or low-wage employment: Some jobs, even 
full-time jobs, do not pay enough to live on, leading to 
in-work poverty. This can happen if a country has a low 
minimum wage and high costs of living

One of the main sources of economic inequality and poverty is the type of job a person has. 

• Unemployment: Medical reasons or even just not enough. While many countries have unemployment benefits, these 
benefits often pay less than a full-time job and come with restrictions or time limits.



Social inequalities
Sometimes non-economic inequalities can contribute to economic 
inequalities. This can refer to gender, sexuality, disability, race, ethnicity, 
immigration status, or other areas. For example: 

• Sexism often economically harms women through the gender wage gap 
and because they are more often expected to be caregivers for children 
or other dependents, making them less able to work full-time

• Lack of disability-friendly jobs and employers can make it harder for 
disabled people to access employment, and many disabled people will 
also face extra costs in order to manage their disability day-to-day

• Racial and ethnic discrimination can make it harder for some ethnic 
groups to access employment or important services. Similarly, some 
immigrant or refugees do not have permission to work or access benefits

• People living in remote or rural areas may be more at risk of poverty 
because of fewer available jobs or important services being less available



Climate Change
Climate change is also increasingly a cause of poverty and inequality. It has a huge range of effects, most of which have 
some impact, direct or otherwise on poverty and inequality. Underlying all of these, however, is that those with money 
and resources will be much better able to adapt to climate change than those without.

• More frequent weather disasters: weather events like floods, storms, and wildfires have become increasingly powerful 
and increasingly common in recent years. The destruction caused by these events often leaves severe poverty in its 
wake, ruining not just property but also important infrastructure such as roads, electricity lines, and internet that are 
crucial to rebuilding, and even in some cases causing death. 

• Rising sea levels: As the climate changes, sea levels rise, leaving some coastal areas uninhabitable altogether. The 
world is already seeing the first climate refugees that result from this. Being forced to leave your home, all your 
property and possibly your friends and support network to go somewhere else where you may not know the culture 
or language is difficult at best, and can lead to impoverishment.

• Changing climate: It might sound obvious, but climate change is changing climates, meaning weather and temperature 
can change from what they have traditionally been. The result is sometimes that crops that have been traditionally 
grown in a particular area are now more difficult to cultivate, and environmental protections against weather 
occurrences that used to be rare are now no longer sufficient



Cycles of inequality and poverty

It is much more difficult to get yourself out of poverty once you are in it. A number of factors cause this, including:

• Access to education: people at risk of poverty are more likely to work full-time 
to support themselves so are less likely to have the time or savings to do 
education or training that could help get them a higher-paying job
• This also applies to young people born into poverty, as housing zoned for 

the best schools is often more expensive

• Cost of living: Poverty can make life more expensive. Those with lower incomes 
or savings will likely pay higher interest rates when they borrow money, and 
while owning your home with a mortgage is often cheaper than renting, it also 
requires large deposits that those on lower income may not be able to afford

• Health: Poverty can cause poor health, and mental health in particular, which 
makes it harder for the person affected to get work, and can lead to alienation 
from support networks and peers



02
Actors

Overview
Inequality and poverty are not phenomena that happen by random 
coincidence. Just as they have causes, there are actors that are 
involved both in creating these inequalities and poverty and in 
alleviating them. 

Just as the causes are complex, so the actors involved in inequality and 
poverty are also not straightforward. In a similar way, there is no single 
actor that singlehandedly causes these concepts to exist and can make 
them instantly go away.

Instead, poverty and inequality are affected by systems: a network or 
force produced by large, complex groups of actors and their 
interactions. This topic will focus on some of the most important actors 
in the systems that produce poverty:

• Governments • Employers, business, and industry

• Civil society and communities



Governments

Governments represent perhaps the most significant actors when it comes to poverty and inequality. This is because with 
their unmatched law-making powers and large treasuries, they have the most capacity to affect how poverty and inequality 
happen. For example, these governments can:

• Pass laws to regulate employment: this can address issues of employment, such as by establishing a minimum wage or 
rules around zero-hours contracts and other similar types of employment

• Take anti-discrimination measures: laws that ban discrimination in various areas of everyday life are quite common, 
though enforcement of these measures vary. Depending on the demographic in question, it may also help to invest in 
improving areas like health, education, employment, or anti-discrimination campaigns for the given social group

• Address climate change and its effects: governments are increasingly investing in trying to prevent climate change, but 
also in trying to mitigate its consequences. This can include supporting retraining for those in industries that are no 
longer viable, such as fossil fuel-related industries or agriculture where the land or climate has changed

• Break the cycle of poverty: governments can help prevent impoverished parents meaning impoverishment for their 
children through investments in education, provision of subsidized or free services, and key benefits



Employers, business and industry

In the previous section, employment was mentioned as a key cause of poverty and inequality, so naturally it follows that 
employers and industries are key actors when it comes to poverty and inequality. 

There are numerous actions employers and broader industries can take to alleviate poverty, though it is also worth noting 
the important role that Trades Union play in pressuring employers to take these actions. Such actions can include:

• Raising wages: While many countries have a minimum wage, it is not always enough for everyone to live on

• Providing more secure employment: In many cases, what is flexible for the employer lacks security and a consistent 
wage for the employee. Employers can avoid this by ensuring they offer consistency of work and security of employment, 
including broader benefits such as sick leave and pension schemes

• Supporting training: Employers can make getting training easier by paying for or subsidizing the trainings, giving time off 
where necessary, and helping employees generally understand career and training routes they could take



Civil society and communities

A person’s local community is often their first port of call when they fall on hard times, and where that is not enough, civil 
society in the area tend to be the ones to step up. This can include family and friends, community groups, local councils, 
charities, advice agencies, social enterprises, volunteer groups and other such organisations. 

Given how diverse they are, community and civil society support can come in any number of ways, including:  

• shelter and housing 

• food and other such essentials

• employment support or training

• financial or legal advice

Community groups can also be very effective at lobbying on local issues that may affect poverty and inequality, such as 
protecting funding for services in their area, setting out the case for new services, galvanising local opinion on economic 
development opportunities that may either harm or help the local economy and job opportunities, and other such issues. 
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Interests

Overview
This section will be focused on interests around inequality and poverty. As 
the last section established some of the main actors in inequality and 
poverty, so this section will be looking in detail at the goals and interests 
that drive people to try and combat poverty as well as those that drive 
people to take actions that perpetuate them.

Needless to say, the interests are complex and interlinked, but this unit 
still hopes to be able to present a summary of the key interests at play, 
who holds these interests, what impacts they can have, and what drives 
them. 

More specifically, we will be covering:

• National economic self-interest • Political power dynamics

• Short-term profit 



Economic self-interest

While it would be nice to imagine that governments and businesses all address poverty and inequality issues out of 
the goodness of their hearts (and although there are many of course that do), the fact is that there are also self-
interested reasons to take anti-poverty measures which are, to many, more pertinent. 

For businesses, these can include:
• A better public image, particularly if there is a well-known scheme or 

standard that they can be part of while taking anti-poverty measures
• Recruitment and retention of staff, if employees feel valued and well 

compensated 
• Productivity of staff, as employees may feel more motivated and be 

able to work more effectively if they are properly compensated and 
not at risk of poverty

This can also be a relevant concern for governments, as on a larger scale, a workforce that is less impoverished also tends 
to be more skilled, more productive, healthier and happier.



Political Power Dynamics

Political power dynamics can cut both ways: the interests at play can be either an incentive or a disincentive to acting 
on poverty and inequality:

• On the one hand, political interests can make it more appealing to tackle poverty and 
inequality. A large population that has become poorer and highly unequal is likely to be 
unhappy with the state of politics and more likely to vote against the incumbent government, 
and situations like this may even cause unrest if particularly dire.

• On the other hand, an unequal society means that there are likely to be not just very poor, but 
also very rich people. People with great wealth are much more likely to be able to influence 
politics through both their money and social standing, meaning that they can often more 
effectively defend their economic interests. They are particularly more likely to do this as 
society becomes more unequal and it therefore becomes more costly for them to take 
meaningful anti-poverty action



Short-term profit

One of the major interests that exist in capitalist societies is the drive to make short-term profits. This means that a 
company will try to make as much money as possible as quickly as possible while spending as little as possible in 
order to do so. 

This short-term profit mentality can be a big problem for inequality and poverty, as it often means that a company 
will spend less money on staff – paying the lowest wages possible to the fewest possible number of employees and 
giving them the cheapest benefits possible. 

1970 2017

10% 70%

Percentage of profits paid out to shareholders in…

A related issue here is that increasingly, these profits are paid to 
company shareholders who are often quite wealthy already, rather 
than reinvested in the company as higher wages or better benefits 
for employees, or as tax that could go towards programs that could 
help alleviate poverty and inequality.

The pie charts opposite show how dramatically the share of profits 
going to shareholders has increased in recent decades.
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Responsibilities

Overview

The big question with which we will be ending this module, then, is of course 
this:

“What can I do about this?”

What can ordinary people do to help end inequality and poverty where they 
are and the world over?

In this section, we’ll be giving some examples in answer to this question:

• Political engagement • Donation

• Fair trade



Political engagement

As we saw earlier, many of the solutions to poverty and inequality come from governments taking action. As such, one of 
the most direct ways you can help end poverty and inequality is by convincing your governments to take that action.

You can do this in a number of different ways:

• Vote! Know when your elections are (all of them, not just national ones!), know who the candidates are and what 
they stand for, and make sure you vote

• Write to your representatives: when there’s an issue related to poverty or inequality at stake, writing to your 
representatives or signing petitions is a great way to turn their attention onto the issue and to learn what they think

• Campaign: get involved in campaigns on poverty and inequality issues in your area – there are lots of organisations 
and lots of causes out there that are doing great things! 



Donate

Donating to causes and organisations that fight inequality and poverty might seem an obvious answer here, but it’s 
definitely worth highlighting. 

This can mean donating money, but it doesn’t have to. Money is an important resource and it can help organisations do 
more and better work, but it’s not the only important resource. 

You should also consider donating things you own too – go through all your belongings and consider donating things 
you’re willing to part with or no longer need. It could be anything: clothes, books, furniture, electronics, or whatever 
else you might have. Charity shops can use this for fundraising, or there are plenty of organisations that can use such 
items to help people in need directly. 



Fairtrade

Fairtrade here means both a specific label and a more general philosophy to bear in mind when you’re out doing 
shopping. It can help address broad global inequalities both in your country and throughout the world.

First, always keep an eye open for the Fairtrade label, shown in the image below. Products bearing this label are certified 
as having been produced in a way that respects workers rights and gives the workers involved fair pay for their products

Fair trade is also broader than this, though. Consider some of the major companies you know and 
how they treat their employees, how well they pay their suppliers and whether they take any 
ethically dubious approaches such as avoiding taxes. 

Reports on larger and even on smaller companies that you might buy from are not normally 
difficult to find, and this sort of transparency about company supply chains is increasingly the 
norm nowadays.



Highlights of the Module

• Inequality and poverty are caused by a variety of factors. These factors include the type of employment 
people have, social inequalities they may suffer from, environmental or other effects of climate change that 
may have an impact on them or their community, and the cycle of poverty, which makes poverty much 
harder to escape

• There are a number of actors in society who have varying levels of influence on inequality and poverty. 
Governments can legislate on poverty and inequalities issues and spend money to prevent it, employers 
and business set wages and working conditions, and civil society and communities can come together to 
support those in need in a broad range of ways, for example

• There are also wide range of interests that drive inequality and poverty, and their elimination, in society. 
These include economic self-interest, where businesses might observe that higher-paid workers are more 
productive; political power dynamics, where the population are driven by poverty and inequality to vote in 
a certain way; and short-term profit, where businesses might reduce wages and working conditions to save 
money in the short term

• Finally, there are different ways that people can live up to their responsibilities toward poverty and 
inequality issues. These include political engagement such as voting and campaigning, donating money or 
resources to charities or interest groups, and buying products that are certified fairtrade



Bibliography
Causes
Poverty premium: Why it costs so much more to be poor. (2015, November 10). Retrieved from https://www.theguardian.com/public-leaders-
network/2015/nov/10/poverty-premium-costs-poor-energy-phone-tariffs-councils

UK poverty: The facts, figures and effects. (2021, July 01). Retrieved from https://www.bigissue.com/latest/uk-poverty-the-facts-figures-and-effects/

Causes of poverty and inequality. (2016, April 28). Retrieved from https://www.eapn.eu/what-is-poverty/causes-of-poverty-and-inequality/

UK taxation policy - Reasons why income and wealth inequality exists - Higher Modern Studies Revision - BBC Bitesize. (n.d.). Retrieved from 
https://www.bbc.co.uk/bitesize/guides/zspttfr/revision/6

United Nations. (2020). INEQUALITY IN A RAPIDLY CHANGING WORLD. https://www.un.org/development/desa/dspd/wp-content/uploads/sites/22/2020/01/World-
Social-Report-2020-FullReport.pdf

Eurostat. (2018, March 16). In-work poverty in the EU. https://ec.europa.eu/eurostat/web/products-eurostat-news/-/DDN-20180316-1

Eurostat. (2021). Gender pay gap statistics - Statistics Explained. https://ec.europa.eu/eurostat/statistics-explained/index.php?title=Gender_pay_gap_statistics

The Living Wage Foundation. (2021). The Living Wage is Good for Business. Living Wage Foundation. https://www.livingwage.org.uk/good-for-business

UK Poverty Explained. (2012, October 3). QE ECONOMICS. https://economicsalevel.wordpress.com/2012/07/03/uk-poverty-explained/

https://www.theguardian.com/public-leaders-network/2015/nov/10/poverty-premium-costs-poor-energy-phone-tariffs-councils
https://www.bigissue.com/latest/uk-poverty-the-facts-figures-and-effects/
https://www.eapn.eu/what-is-poverty/causes-of-poverty-and-inequality/
https://www.bbc.co.uk/bitesize/guides/zspttfr/revision/6
https://www.un.org/development/desa/dspd/wp-content/uploads/sites/22/2020/01/World-Social-Report-2020-FullReport.pdf
https://ec.europa.eu/eurostat/web/products-eurostat-news/-/DDN-20180316-1
https://ec.europa.eu/eurostat/statistics-explained/index.php?title=Gender_pay_gap_statistics
https://www.livingwage.org.uk/good-for-business
https://economicsalevel.wordpress.com/2012/07/03/uk-poverty-explained/


Bibliography
Actors

Joseph Rowntree Foundation, 2016. We can solve poverty in the UK. [online] Available at: <https://www.jrf.org.uk/report/we-can-
solve-poverty-uk> [Accessed 17 September 2021].

Interests

Hughes, C., Kenway, P., Kelly, P., & Barry-Born, T. (2016, March). Enlightened self interest? The role of private sector employers in 
reducing poverty. New Policy Institute. https://www.npi.org.uk/files/3514/5866/8006/BAAP_final_report_220316-2.pdf

OXFAM. (2017, January). AN ECONOMY FOR THE 99%. https://www-cdn.oxfam.org/s3fs-public/file_attachments/bp-economy-for-99-
percent-160117-en.pdf

University of Sheffield. (2012, July 20). New research finds global poverty reduction is driven by political self interest - Archive - News 
archive - The University of Sheffield. https://www.sheffield.ac.uk/news/nr/global-poverty-selfinterest-1.197205

Witco, C. (2016). Economic Inequality and Interest Group Bias. ECPR. https://ecpr.eu/Events/Event/PaperDetails/29515

https://www.npi.org.uk/files/3514/5866/8006/BAAP_final_report_220316-2.pdf
https://www-cdn.oxfam.org/s3fs-public/file_attachments/bp-economy-for-99-percent-160117-en.pdf
https://www.sheffield.ac.uk/news/nr/global-poverty-selfinterest-1.197205


Bibliography

Responsibilities

Project, B. (2019, November 4). Addressing How to Stop Poverty: Steps Everyone Can Take. The Borgen Project. 

https://borgenproject.org/how-to-stop-poverty/

The Fairtrade Foundation. (2021, June 18). What is Fairtrade? Fairtrade Foundation. https://www.fairtrade.org.uk/what-is-

fairtrade/

https://borgenproject.org/how-to-stop-poverty/
https://www.fairtrade.org.uk/what-is-fairtrade/


Glossary
TERM DEFINITION

Zero-hours contract A job that does not guarantee any working hours at all, with the subject only 
working when needed

Cycle of Poverty A situation in which being in poverty makes it harder to get out of poverty

Trade Union An organised association of workers in a given trade or profession, formed to 
protect their rights and interests.

Civil society Also known as the “third sector”, these are organisations outside 
government and business working towards an interest or cause of citizens

Fairtrade (philosophy) Trade, particularly in developing countries, in which producers in those 
countries are paid a fair and sustainable wage

Fairtrade (organisation) A system of certification, run by the Fairtrade organisation, to show clearly 
that a product has met certain standards for wages and conditions in its 
production 
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Learning outcomes
Knowledge
 Understanding where inequality and poverty come from and why they 

continue
 Understanding what actors can influence inequality and poverty, why, 

and what you can do about it

Skills
 Identifying and analysing key actors and their interests in contributing to 

societal issues such as inequality and poverty
 Thinking critically about your role in societal inequality and poverty

Attitude
 Seeing inequality and poverty as a product of systems, not just 

individuals
 Recognising that you and other have a role in ending inequality and 

poverty



Lesson plans

02
Actors

In opportunity for your 
students to explore the role 
of an actor affecting 
inequality and poverty in 
depth

03
Interests

Your students can learn 
from each other about the 
interests involved in 
inequality and poverty

04
Responsibilities

Give your students a real, 
practical example of how 
inequality and poverty in 
linked with their choices, 
and what they can do 
about it

01
Causes

Help your students 
understand the complexity 
of how inequality and 
poverty are caused

*Feel free to delete or add more lesson plans, four is just indicative. It is agreed upon 
partners to develop one per topic (if it is possible).



Lesson plan 1
Inequality

Causes

Lesson Plan 1 Title

Duration: 90 minutes

Aim This lesson plan aims to have learners understand the complex causes of inequality and poverty, how the various causes can exacerbate each 

other, and how they can become self-reinforcing. 

Target Group Adults living in rural areas

Facility/ Equipment • Classroom, either physical or virtual

• Internet

• Blackboard or other writing implement visible to all

Tools/ Materials • Case study

Main Activity Number the students off and give each of them an aspect of the case study in the following slide to consider. This aspect should be a problem 

in the case study that contributes to the poverty in question. As such, it could be low wages, expensive childcare, poor living conditions or 

some other relevant aspect. 

Individuals should think about and very briefly write down how their assigned aspect of the case study affects the other aspects of the case 

study and then any other ways in which it affects the situation as a whole. They should then be invited to share their ideas about how their 

aspect affects the others and the overall situation, with ideas noted on the board in their respective categories. 

Once all ideas have been elucidated and written down, the class should be invited to have a group discussion about which aspect they feel is 

the most important in causing poverty, and what the most impactful intervention might be to help alleviate that poverty. 

Reflection Reflection should be focused on the interconnectedness of the causes of poverty, and how this makes poverty increasingly difficult to escape. 

Encouragement should be given also to consideration of less traditional or directly economic aspects of poverty, such as 



Real-life example/case study 1
Inequality

Causes

Real-life example/case study 1

Duration: 30 minutes

Aim This case study aims to demonstrate some examples of the causes of poverty and inequality, how 

they come about in the real world, and how they are often self-perpetuating and self-reinforcing.

Target Group Adults living in rural areas

Case study description This case study, set out in more detail in the reference link below from its source material, 

describes the difficult situation of a family in London. The family consists of a woman working for 

the National Health Service just above minimum wage, her elderly mother, and her four children. 

Because of the low pay, the mother takes extra shifts and overtime as much as possible, but this 

means that she has to pay extra for childcare when her own mother cannot look after the 

grandchildren. As such, she is often behind on bills, resulting in her phone sometimes being cut 

off so she can pay for heating or electricity or rent. 

The situation also means there is little money to spare, so the family have not been away on 

holiday in several years, they share beds, the kids never have friends over, and there is severe 

damp in their flat. 

Connection with the topic This case study is an example of real-world poverty and contains a significant number of 

indications, both direct and indirect about that poverty came about, also underlining the 

complexity of poverty and inequality in terms of its causes.

Follow up questions Follow-up questions for consideration might include: how are the causes of poverty in this case 

linked? In what ways does the cycle of poverty perpetuate itself here? What non-economic 

factors can you identify that might make exiting poverty more difficult? 

References https://www.poverty.ac.uk/living-poverty/personal-experiences/renee-low-paid-worker

Photo related to the case 
study



Lesson plan 2
Inequality and poverty

Actors

Lesson Plan 2 Title

Duration: 2 hours

Aim This lesson plan aims to help learners understand the role of various actors in influencing inequality and poverty, their methods, and their 

impacts. 

Target Group Adults living in rural areas

Facility/ Equipment • Classroom

• Projector 

• Internet

Tools/ Materials • PPT 

Main Activity Learners can be either split into groups or work individually, depending on how many people are in a given class and the time constraints 

involved. After an introduction to the topic, learners should choose an actor that creates an impact on inequality and poverty issues and do in-

depth research on them in order to create a presentation about them for the rest of the class. This presentation should cover background 

about who or what that actor is, what their main mission is, and how they go about achieving it. It should also contain a practical example of 

work they have undertaken in the area of inequality and poverty and what happened in that situation, including the impact that was achieved. 

These presentations should then be presented to the broader group of learners, with opportunities for discussion if possible.

Reflection Learners should consider in the course of writing, presenting, and listening to these presentations the variety of actors that can influence 

inequality and poverty both positively and negatively, how they go about doing this, and the systems of which they are a part. They should 

consider the approaches, advantages, and limitations of each of the actors presented. 



Real-life example/case study 2
Inequality

Actors

Real-life example/case study 2

Duration: X

Aim This case study aims to illustrate the ways in which some of the main actors on issues of poverty 

and inequality can influence those phenomena in real-world situations.

Target Group Adults living in rural areas

Case study description This case study, which can be found through the References link on page 37, concerns benefits 

won for workers at the Warburtons, one of the largest bakeries in the UK. The company wanted 

to update its approach and their incumbent agreement with the BFAWU Trade Union on 

working conditions was outdated and in many ways in need of updating. 

The management and the trade union worked together and negotiated constructively, 

according to both sides, to improve conditions for employees and so the company as a whole. 

The agreement they reached in the end increased wages while lowering guaranteed minimum 

hours, ensuring employees earn at least what they did before with fewer working hours 

required. It also simplified pay structure and shift patterns, and gave more opportunities for 

workers to learn new skills  as well as flexibility for both the company and employees

Connection with the topic This case study shows the ways in which two key actors in inequality and poverty (Trade Unions 

and Employers) can work, and an approach that they can take in working both for themselves 

and with each other.

Follow up questions Relevant questions might include: how could this scenario have gone differently with a different 

attitude from one or both of the actors? How might other actors be involved in a case like this?

References https://gala.gre.ac.uk/id/eprint/20029/1/20029%20ANTUNES_Better_Jobs_the_Added_Value_

from_Trade_Unions_2018.pdf 

Photo related to the case 
study



Lesson plan 3
Inequality

Interests

Lesson Plan 4 Title

Duration: 90 minutes

Aim This lesson plan aims to help learners understand the interests involved in poverty and inequality and which actors are associated with these 

interests. It also aims to help them understand how interests in these areas can be framed differently, and how they might be limited by the 

economic and social systems in which they operate.

Target Group Adults living in rural areas

Facility/ Equipment • Classroom

• Projector 

• Internet

Tools/ Materials • PPT 

Main Activity Learners should be split into groups and each assigned an actor in inequality and poverty: this could be the government, an employer of a 

particular size, or a civil society organization. The task here is for the groups then to research, write, and present a pitch to this actor about 

why they should care about and act on poverty and inequality. These presentations should cite in particular reasons why it is in the interests of 

that particular actor to take action.

Following presentations, learners should be able to ask questions of presenters and discuss the different approaches taken, as well in 

particular as reasons and interests that might cause an actor to refuse to accept these pitches.

Reflection Reflection should be undertaken during this task on the interests that drive key actors to both take responsibility for poverty and inequality 

and for their refusing to do so. What different interests do different actors have, and where might their interests coincide? How can 

arguments and approaches be reframed to make them more appealing to a given actor’s interest? And how might broader economic or social 

systems have to change to reduce the salience of interests that often contribute to poverty and inequality?



Real-life example/case study 3
Inequality

Interests

Real-life example/case study 3

Duration: 30 minutes

Aim This case study aims to help show the sorts of interests that might drive an employer or other actor 

to address poverty and inequality issues.

Target Group Adults living in rural areas

Case study description This case study documents the experience of a global law firm called Linklater as they implemented 

the Living Wage in the UK. The Living Wage is a wage above the minimum wage that is said to be an 

amount of money that meets the everyday needs of most staff. As it is above the minimum wage, it 

is not compulsory for employers to pay the Living Wage.

Linklater reported after implementing the Living Wage a number of benefits to their company. 

These included staff staying longer at the company, being more flexible within their roles, and 

therefore also being more experienced; client-facing staff being happier with less worries, and 

therefore better at their jobs; a better reputation for the company as a responsible employer; and 

more opportunities to network and form relationships with other Living Wage companies.

Connection with the topic This case study describes the experience and results of one business when they implemented the 

living wage, essentially raising wages for their employees to a wage that is considered livable, 

preventing poverty and reducing inequality.

Follow up questions Follow up questions for this case include: why do many businesses choose not to pay the living 

wage? What interests might cause governments to set the minimum wage lower than the living 

wage? What other interests might convince employers to help combat poverty and inequality?

References https://www.livingwage.org.uk/sites/default/files/TheLivingWage_CaseStudies_Linklaters_Apr18_0

.pdf

Photo related to the case 
study



Lesson plan 4
Inequality

Responsibilities

Lesson Plan 4 Title

Duration: 1 hour

Aim This lesson plan aims to help learners understand how their actions and lives are connected to systems and practices that reinforce poverty 

and inequality. It should help them consider ways in which they can avoid being part of these systems and be more aware of the consequences 

of their choices.

Target Group Adults living in rural areas

Facility/ Equipment • Classroom, virtual or physical

• Internet

Tools/ Materials • PPT 

• Fairtrade case study and/or other case studies

Main Activity Sort the learners into small groups for this activity. The task for them, having read and discussed the associated case study in the following 

slide, is to apply this line of thinking to products from their own lives. Each group should pick an object or product – ideally something quite 

everyday; a household accessory, game, or perhaps an item of clothing, for example. 

Groups should consider this item in the context of poverty and inequality and the supply chains and labour practices that reinforce them. 

Group research should include considerations of how and where this item was made, what the working conditions are usually like in this 

industry, and how easy or difficult it is to identify where the different parts were sourced from in terms of supply chain. 

They should also consider inversely what more ethical options exist for this sort of item, options that are less likely to contribute to poverty 

and inequality.  Groups should be ready to present their thoughts and findings on all of the above to the broader class

Reflection In the midst of and following the group presentations, consideration should be given to the broader context of practices and systems that 

perpetuate inequality and poverty, as well as the place of individuals within them. Learners should be encouraged to consider their own place 

within these systems and what difference they can make to these systems and practices in their own lives.

On a broader scale, they should think about and discuss why in some cases it might be difficult to leave or make changes on these systems, and 

what sorts of efforts and practices have changed these systems in the past



Real-life example/case study 4
Inequality

Responsibilities

Real-life example/case study 4

Duration: 30 minutes

Aim This case study aims to demonstrate a way in which individuals can take actions and choices 

that address inequality and poverty. 

Target Group Adults living in rural areas

Case study description This case study covers an example of a Fairtrade organization, Divine, that makes chocolate. 

All Divine’s products carry the Fairtrade mark to help consumers make an informed choice 

about the product they are buying. 

As part of their commitment to a philosophy of Fairtrade, Divine as a company has its largest 

shares owned by the farmers that produce the raw product, with profits therefore going to 

those farmers and being invested in programs directed at improving the farming, gender 

equality, land rights, and governance. Any other products it uses in its range, such as nuts or 

fruit, are also sourced from Fairtrade suppliers, who will similarly be taking steps to ensure 

fair wages and positive programs for its producers at every level of the supply chain. 

Connection with the topic This case study illustrates how one employer took responsibility for its role in inequality and 

poverty and took measures to prevent them, and in turn how this gives consumers like us a 

better choice in taking responsibility for our own role in inequality and poverty.

Follow up questions Follow up questions for this case study could include: To what degree is it the responsibility 

of individuals vs employers, organisations, and governments to combat inequality and 

poverty? To what degree can individuals make an impact on inequality and poverty? If not by 

consider their consumer choices, how else could they make this impact?

References https://www.fairtrade.org.uk/for-business/fairtrade-case-studies/divine-case-study-

empowering-farmers-and-consumers/

Photo related to the case 
study



Cultural diversity, 
identities, stereotypes and 
dismantling prejudice. 
Human rights.



Overview

- Showing what is cultural diversity
- Giving examples about classic cultural stereotypes and…
- … dismantling this kind of prejudice.
- Showing the importance of respecting Human Rights

What is expected to be taught through this module? Aims and objectives

- Teaching the fundamental basis of Global Citizenship Education.
- Showing the importance of diversity nowadays.
- Not judging others on the basis of their culture, gender, 

ethnicity or place of origin is important.



Topics

02
Human Rights

- What are human rights 
abuses?
- Examples of cases around 

the world and in Europe?

03
Stereotypes

- What are stereotypes?
- Stereotypes in children's 

and youth literature.
- Cultural stereotypes and 

racism.

01
Cultural diversity and 

identities

- What is Cultural Diversity?
- Why is Cultural Diversity 
important in our society?
- How to teach children 

about the benefits of 
Cultural Diversity?



01
Cultural diversity and 

identities.

Overview

- What is Cultural Diversity?

- Why is Cultural Diversity important in our society?

- How to teach children about the benefits of cultural diversity?



What is Cultural Diversity?

Cultural diversity is the multiplicity of forms in which the cultures of 
groups and societies manifest themselves. 

The UNESCO Universal Declaration on Cultural Diversity reaffirms human rights. It
aims for greater solidarity based on the recognition of cultural diversity, awareness
of the unity of humankind and the development of intercultural exchanges.

The diversity of cultures reflects the multiplicity and interaction of cultures that
coexist in the world and form part of the common heritage of humanity. According
to UNESCO, cultural diversity is as necessary for "humankind" as biological diversity
is for living organisms.



Why is Cultural Diversity important in our society?

Cultural diversity shapes our lives

Our way of life is defined by the shared language, ideas, values, conventions, behaviors, and material items that are
passed down from generation to generation.

Cultural diversity is fundamental in our lives, and it is also present in our daily lives. This phenomenon is the best
opportunity to learn from others. In this way, we can also learn about the different perspectives of the world we live
in.

In short, cultural diversity encompasses a general respect that is perfectly applicable to our social relations, as well
as increasing our knowledge of the world and everything that surrounds us.



How to teach adults about the benefits of 
cultural diversity?

Children need examples of others who are open and accepting of differences because they are heavily influenced
by the behaviours of adults. Parents can play an active role in shaping their children’s behaviours, helping them to
be more accepting of and kind toward those who look different from them.

Parents can help their children value and appreciate diversity in everyday experiences by modelling behaviours
that are open and kind toward others.

• Practice Unity
• Use Kind Language
• Be Kind in Action
• Have Multicultural Experiences
• Redirect Intolerant Behaviour



02
Human rights.

Overview

- Human rights and abuses.

- Cases of human rights abuses around the World.

- Cases of human rights abuses in Europe.



Human rights and abuses

What is considered a human rights abuse?

A human rights abuse is a violation of the basic rights of people by treating them wrongly. Some

examples of this wrong thing could be: child labour, sex trafficking, discrimination…

• Human rights are the rights that we have because we exist as human beings; their existence does not
depend on any state.

• These universal rights are inherent to all of us, regardless of nationality, gender, ethnic or national origin,
colour, religion, language or any other status.

But…

What happens if human rights are not respected?
HUMAN RIGHTS 

ABUSE



Human rights abuses around the World.

THE CASES OF IRAQ AND SIRIA.
Syria and Iraq are two great examples of human rights violations in recent history. We recognise these two countries
as being in a state of constant political and warlike instability. Nevertheless, a significant part of the world's forces
have intervened in these territories.

Global interventionism, territorial division without regard for ethnicity and a host of other factors in this contentious
territory have been a breeding ground for organisations that have violated human rights, such as Al Qaeda and later
ISIS.

The long list of atrocities committed by these organisations ranges from bombings, kidnappings, abuse and rape of
women and children, etc.

We must instil in young people that this global problem concerns us all, and not just the tip of the iceberg.



Human rights abuses in Europe.

According to the Strasbourg Court's human rights report, it is not only in Russia or Latin America that human rights 
are violated, but also in other European countries. 

The European Union has, for example, imposed sanctions on the country for torture and repression directed against 
LGBTI people and political opponents in Chechnya.

Examples of violations of these rights, both in Russia and in other European countries, could include:
• Violation of freedom of expression.
• Violation of freedom of worship or religion.
• Violations and sexual abuse.

Our responsibility for this project is to raise awareness that all these problems are part of our lives, and that quality 
citizenship education is necessary to curb these tragedies.



03
Stereotypes

Overview
• What are stereotypes?

• Stereotypes in children's and youth literature.

• Cultural stereotypes and racism.



What are stereotypes?

Stereotypes are the simple perception of a person or persons, the purpose of which is to justify a certain 
behaviour in relation to a certain social category.

The term is often used in a negative sense, stereotypes being considered as illogical beliefs that limit creativity and 
can only be changed by personal reasoning on the subject.

ORIGIN: 
Originally a stereotype was a print taken from a lead mould that was used in printing instead
of the original type. This usage led to a metaphor for a set of pre-established ideas that
could be carried from one place to another without any effort.



Stereotypes in children's and youth literature.

One of the greatest sources of stereotypes for children is in children's and young people's literature. We all know the 
typical ones, mostly depicted as protagonists or antagonists, or as one might popularly say, as the good and bad ones.

As time has progressed, the concept of villain, witch, princess or hero has gradually changed, and with them, so have 
the stereotypes.

During the Middle Ages, the archetypal villain was the wicked witch, who could destroy everything in her path.

After the first industrial revolution, this witch was replaced by more appropriate characters such as the evil pirate or 
the bandits.

The story has evolved from the villains of yesteryear to villains with a more everyday character, such as the 
schoolteacher or bullying inside or outside the classroom. The story has become integrated into real life.



Cultural stereotypes and racism.

Cultural stereotypes are closely linked to racism. But in order to understand what this connection is, we need to
know what both concepts are.

Racism is the scientifically false belief that groups of humans possess different behavioural traits corresponding to
physical appearance and can be divided based on the superiority of one race over another. It may also
mean prejudice, discrimination, or antagonism directed against other people because they are of a different race
or ethnicity

When a social stereotype is negative, it usually carries with it a particularly racist component. Racial stereotyping, for 
instance, comes from the belief that membership in a racial group defines someone on a range of characteristics, 
including their behaviour. This idea that group membership determines innate qualities is called “essentialism.”



How to dismantle stereotypes?

In order to break stereotypes, first of all, we must know their origin, as explained in the previous section.

Any area is a good place to avoid this current of stereotypes and to teach young people to be more tolerant. 
However, the best places to make these changes are within the family nucleus and also in schools.

Teachers should not use prejudice to exemplify certain types of behaviour. This is a good way of eliminating different 
stereotypes, such as gender stereotypes. Instead of always identifying boys with the colour blue and girls with pink, 
we should teach that this kind of segregation is more harmful than beneficial.

We can also find a lot of stereotypes in adolescents. In the wake of the Covid pandemic, the position of adolescents 
has been generalised many times: irresponsible, immature and even disrespectful.

In addition to this example in which young people are generalised, we also find the opposite case. The stereotypes 
and prejudices of adolescence are a risk factor for the shaping of identity, the main task of this stage, hence the 
importance of a good education in order to prevent this type of risk.



Highlights of the Module

-1 2
3 4

We simply need to be aware of the 

prejudicial flaws we all have and learn from 

them. The mind is a parachute, it only works 

when it opens.

How dismantling stereotypes?

The respect and tolerance offered by 

human rights are basic to shaping the adults 

of tomorrow.

Human Rights

We must banish bad prejudices among all 

of us in order to build a better society.   

Stereotypes

Cultural diversity is fundamental to 

understanding today's society.   

Cultural Diversity and Identities



Glossary
TERM DEFINITION

Citizenship education Citizenship education can be defined as educating children, from early 
childhood, to become clear-thinking and enlightened citizens who 
participate in decisions concerning society.

Cultural diversity Cultural Diversity is the existence of a variety of cultural groups within a 
society.

Cultural stereotypes They are perceivers' shared beliefs about the characteristics of the target 
group and at the same time they also function as social expectations.

Ethnicity The fact or state of belonging to a social group that has a common national 
or cultural tradition.

Gender stereotypes Is a generalised view or preconception about attributes, or characteristics 
that are or ought to be possessed by women and men or the roles that are 
or should be performed by men and women

Global interventionism Intervention is defined as a threatening act that is unwelcome by the target 
of one's intervention.

Human rights Human rights are the basic rights and freedoms that belong to every person 
in the world, from birth until death.



Glossary
TERM DEFINITION

Identity Identity is the qualities, beliefs, personality, looks and/or expressions that 
make a person or a group

Multiculturalism The presence of, or support for, several distinct cultural or ethnic groups 
within a society.

Racism The belief that different races possess distinct characteristics, abilities, or 
qualities, especially so as to distinguish them as inferior or superior to one 
another.

Raise awareness Awareness-raising is a process that seeks to inform and educate people 
about a topic or issue with the intention of influencing their attitudes, 
behaviours and beliefs towards the achievement of a defined purpose or 
goal.

Respect A feeling of deep admiration for someone or something elicited by their 
abilities, qualities, or achievements.

Segregation The separation or isolation of a race, class, or ethnic group by enforced or 
voluntary residence in a restricted area, by barriers to social intercourse, by 
separate educational facilities, or by other discriminatory means.



Glossary
TERM DEFINITION

Shaping behaviours Shaping is the use of reinforcement of successive approximations of a 
desired behaviour.

Stereotypes Stereotypes are the simple perception of a person or persons, the purpose 
of which is to justify a certain behavior in relation to a certain social 
category.
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Learning outcomes

Knowledge
• Learning why cultural diversity it’s important in our society, especially for 

children and future generations
• Significance of human rights and consequencies of their violation
• How stereotypes can be dismantle and the negative side effects of their use

Skills
• Learning how to act when racism or other type of 

discrimination is being brought up in a situation
• Learning how to be sensitive towards different cultural 

identities

Attitude
• Being understanding of people’s different cultural 

backgrounds



Lesson plans

02
Human Rights

03
Stereotypes

01

Cultural diversity and 
identities



Lesson plan 1
Cultural diversity, identities, stereotypes and dismantling prejudice. Human rights.

Causes

Cultural diversity and identities.

Duration: 90 minutes

Aim The goal of this lesson plan is for students to grasp the specific causes of cultural diversity and identities, how these causes interact with one 

another, and how they can become self-reinforcing.

Target Group Adults living in rural areas

Facility/ Equipment • Classroom, either physical or virtual

• Internet

• Blackboard or other writing implement visible to all

Tools/ Materials • PPT

Main Activity Activity 1 – Theoretical background: Adults are divided into groups and then the real-life scenario on the next slide is explained to them. This 

should make them reflect on how cultural and identity diversity is part of our lives.

Activity 2 – Group Exercise: Adults should then discuss among themselves how much cultural diversity is beneficial to them and how it is 

present in the classroom, e.g. different cultures in the classroom, different gender identities and other identities. They should then share this 

information and their own conclusions with the rest of the class. 

Once all the ideas are written down on the board, a final reflection on this topic should be made and the session will end.

Reflection Reflection should be focused on how the diversity of cultures and identities is part of our society and that we must learn from them in order to 

improve our own. 

Do you think cultural diversity is important in nowadays?

How many identities do you know?



Real-life example/case study 1
Cultural diversity, identities, stereotypes and dismantling prejudice. Human rights.

Cultural diversity and identity

The case of Sephora

Duration: 30 minutes

Aim The goal of this real-life example  is for students to grasp the specific reasons of cultural diversity 

and identities, how these causes interact with one another, and how they can become self-

reinforcing.

Target Group Adults living in rural areas

Case study description Let's take as a case study, a survey conducted by Top Technology Trends for SMBs, which states

that the Sephora brand improves its human quality and productivity by having a very

differentiated team in terms of culture and identity.

It might imply broadening your group's variety. According to a recent research, gender diverse

teams make better business judgments 73% of the time, compared to 58 percent for all-male

teams. And teams with a mix of ages and members distributed across many places produce

better business judgments 87 percent of the time. Sephora is one brand that appears to have

realised this by now.

Sephora's hiring and promotion methods are distinguished by a focus on individuals' potential

rather than certain requisite qualifications.

Sephora's diversity has fostered an environment in which all workers feel comfortable to speak

out and be recognised in conferences.

Connection with the topic This real case scenario is an example of how in very important companies of any sector, diversity 

is always a wonderful option to improve both the environment and the individual and collective 

opportunities of the team.

Follow up questions • How do you think cultural diversity can benefit a classroom environment?

• Do you think cultural diversity is beneficial to society?

References https://www.softwareadvice.com/resources/hr-challenges-diversity/

Photo related to the case 
study

https://www.softwareadvice.com/resources/hr-challenges-diversity/


Lesson plan 2
Human Rights

Causes

Human Rights

Duration: 90 minutes

Aim The goal of this lesson plan is for students to grasp the specific reasons of human rights, how these causes interact with one another, and how 

they can become self-reinforcing.

Target Group Adults living in rural areas

Facility/ Equipment • Classroom, either physical or virtual

• Internet

• Blackboard or other writing implement visible to all

Tools/ Materials • PPT 

Main Activity Activity 1 – Theoretical background: Adults are divided into groups and then the real-life scenario on the next slide is explained to them. This 

should make them think about how human rights and human rights violations are part of our lives.

Activity 2 – Group exercise: The adults should then discuss among themselves how much human rights are beneficial to them and how it is 

present in the classroom, for example, the different human rights violations that have occurred throughout history, whether students know 

their own rights, etc. They should then share this information and their own conclusions with the rest of the class.

Once all the ideas are written down on the board, a final reflection on this topic should be made and the session will end.

Reflection Reflection should be focused on how the human rights and its violation is part of our society and that we must learn from them in order to 

improve our own. 

How many Human Rights violations you know?

What is your proposal for avoiding this violations?



Real-life example/case study 2
Human Rights

Social rights 

Graham Gasking Case

Duration: 90 minutes

Aim This real-life scenario aims to show, through a real case, the importance of family and 

children's rights and to explain how important it is that these rights are never violated.

Target Group Adults living in rural areas.

Case study description Graham Gaskin, a teenage boy, was mistreated in custody for several periods. He desired

access to his social care files, which were housed by Liverpool City Council. The Council

declined to provide him access to all of his documents. Graham Gaskin tried to compel the

Council to allow him examine his papers in the Courts, but the courts sided with the Council.

As a result, he filed a case with the European Court of Human Rights.

Graham Gaskin's rights have been violated, according to the European Court of Human

Rights. The Court decided that he required to examine his social care papers in order to

make sense of his background and treatment while in care. Because of Graham Gaskin's

lawsuit, which the European Court decided on in 1989, it is now simpler for persons in care

or in touch with public care to view material published about them. Councils must now

preserve documentation on vulnerable children for a period of 75 years.

Connection with the topic This case is very valuable as it makes students and teachers themselves aware that not 

everyone has the same rights, and we must work for a more equal world.

Follow up questions • Do you believe that children's rights are equal for all?

• Do you understand that because of cultural differences, these rights are violated?

References https://www.equalityhumanrights.com/en/secondary-education-resources/useful-

information/human-rights-case-studies

Photo related to the case 
study



Lesson plan 3
Stereotypes

Causes of the Stereotypes

Dissmantling stereotypes

Duration: 90 minutes

Aim The goal of this lesson plan is for adults to grasp the specific reasons for stereotypes and their causes, how these causes interact with one 

another, and how they can become self-reinforcing.

Target Group Adults living in rural areas

Facility/ Equipment • Classroom, either physical or virtual

• Internet

• Blackboard or other writing implement visible to all

Tools/ Materials • PPT 

Main Activity Adults are divided into groups and then the real-life scenario on the next slide is explained to them. This should make them reflect on how 

stereotypes are a crucial part of our lives.

Adults should then discuss among themselves how much stereotypes influence our lives and how they are present in the classroom, for 

example, what stereotypes they have among classmates, whether they have often prejudged or pigeon-holed a teacher, for example in 

relation to the subject he/she teaches, and if so, how many of them have been stereotyped. They should then share this information and their 

own conclusions with the rest of the class.

Once all the ideas are written down on the board, a final reflection on this topic should be made and the session will end.

Reflection Reflection should be focused on how the stereotypes are part of our society and that we must learn from them in order to improve our own. 

Are stereotypes part of our day-a-day life?

What do you propose for dismantling stereotypes?



Real-life example/case study 3
Stereotypes

Stereotypes

The case of the gender stereotypes

Duration: 90 minutes

Aim This case study aims to to make adults aware of how much they are subject to strong 

stereotypes and what they can do to break them down

Target Group Adults living in rural areas

Case study description Let's take the US case of a six-year-old girl and the stereotypes about gender roles. 

A mother posted this case on social media in order to raise awareness about women in 

science. This woman commented that she was surprised how her young daughter was 

taught about important and recognised people in the world of science through male 

examples such as Albert Einstein, Nikola Tesla, Steve Jobs or Isaac Newton. Among all those 

mentioned, there was not a single woman. As this mother did not want to inculcate these 

gender roles in her daughter, especially at such a young age, she decided to publish this 

story on the social network Twitter, so that anyone who wanted to could contribute the 

name of a female scientist.

In the end, the result of this publication served to raise awareness of gender roles and 

stereotypes and, of course, to learn more about the society that surrounds us, both mother 

and daughter.

Connection with the topic This case shows how stereotypes are part of our daily lives and how with a little effort on an 

individual level, many more people can be made aware of them.

Follow up questions • Do you think you meet a lot of stereotypes?

• What do you think are the most widespread stereotypes in our society?

References https://www.lettoysbetoys.org.uk/resources/raising-the-issue-of-stereotypes-in-school-

case-study/

Photo related to the case 
study

https://www.lettoysbetoys.org.uk/resources/raising-the-issue-of-stereotypes-in-school-case-study/


Media literacy 
and internet 
safety



Overview

- The evolution of mass media
- The advantages and disadvantages of new media

Media Industry Information Literacy

Netiquette Digital Footprint

- The definition of information literacy and its importance. 
- The information disorder and the types of false news.  

- The concept of netiquette and its importance 
- Tips on how to have a good netiquette

- The concept of the digital footprint and its division to active and 
passive

- Tips on how to maintain a good digital footprint



Topics

02
Information Literacy

The definition and 
importance of information 
literacy and the information 
disorder in our lives.

03
Netiquette

The importance of 
netiquette in our lives and 
how to be maintained daily.

04
Digital Footprint

The definition of the digital 
footprint and its types as 
well as its connection with 
cookies. 

01
Media Industry

The evolution of the media 
industry.  



01
Media Industry

Overview

 The Greek philosopher Socrates once said “I know that I know
nothing” showing how valuable and infinite knowledge is.
People until today are trying to learn new things and be up to
date with global news. Through the years, media have evolved
adapting to new realities and to the needs of society.

 In this topic, the definition as well as the evolution of the
media industry will be explained, followed by the advantages
and disadvantages the new media have on society.



Media industry
What is media?

Media is the terminology of communication that disseminates information from one or more sources to the 
target public and any media intended for the larger audience is called mass media. It has been the prime source 
of information to society and it has evolved through the years based on society’s needs and new realities. 

Traditional media
Traditional media is one of the oldest types of mass media and 
its main characteristic is that news and information are 
communicated to the targeted audience without the use of 
internet. 
For example:
• Books
• Radio
• Television
• Newspapers
• Magazines



Media industry
The evolution of traditional media to new media   

New media
Since the Internet has acquired a major role in our lives, it has also
taken over all the types of traditional media due to faster and easier
news dissemination. After the introduction of the internet in our life
(in the 1960s), the New Media Era* started and it is mainly a re-
conceptualization of the existing media.
For example:
• e-Books
• Online radio
• Streaming television
• Online newspapers
• Online magazines

*explained in the glossary



Media industry
The evolution of traditional media to new media   

New media
In addition to the “digitalization” of traditional media, there are additional media
that can be characterized as new ones, such as the social media*. These are
websites or applications that facilitate the sharing of ideas, thoughts, videos and
photos through virtual communities. Nowadays, they are so common that many
one of them have their own specific target group and/or purpose.
For example:
• Facebook – for social networking in general
• Instagram – for photos sharing
• Twitter – for political views and news sharing
• LinkedIn – for job applications and vacancies
• YouTube – for videos and tutorials
• TikTok – for shorter videos

How is Social Media Changing Journalism? by the Atlantic
https://www.youtube.com/watch?v=-7esKJDZqzQ

*explained in the glossary

https://www.youtube.com/watch?v=-7esKJDZqzQ


Media industry
What are the advantages and disadvantages of new media?

Advantages

• Easier and faster 
communication and 
information.

• Instant updates on news 
no matter the place of 
the incident. 

• Easier promotion of 
noble causes and 
activism.

• Raise awareness on any 
kind of issue. 

• Existence of more than 
one opinion with just one 
click.

• Existence of news in any 
language possible.

Disadvantages 

• Risk of reading something 
that it’s not true (Fake 
news – topic 2 for more 
information).

• Bombardment of news 
due to wide variety of 
sources. 

• Hate speech* and 
cyberbullying*

• Cause of distractions and 
lack of concentration

• Development of laziness 
and/or addiction

*explained in the glossary



Media industry
Conclusion

Mass media have been evolved and adapted to the new
realities that we live in, in which internet has a fundamental
role. Online newspapers and magazines, e-books and social
media are some of the ways to get informed as soon as
possible. While it is easier and faster to inform ourselves
about any topic possible, new risks have emerged needing us
to be more cautious with everything that it can be found
online. In the next topic, more emphasis is given to this risks
such as fake news and misinformation.



02
Information Literacy

Overview

 Since information and news have become accessible to
everyone at any moment, people are able to get informed
whenever they want. Almost free and immediate, information
travels as fast as possible. However, all the information
provided online does not necessarily means that it is valid.

 In this topic, the notion of information literacy and
information disorder will be introduced, highlighting the most
important risks that should be taken into consideration and
tips in order to avoid them, will be given.



Information literacy
What is information literacy? 

Information literacy is a set of abilities that are required from people
in order to be able to recognize when information is needed and to
identify, evaluate and use this needed information.
Some of the necessary abilities in order to be information literate are:
• To be aware of how you engage with the digital world
• To be able to find meaning in the information you discover
• To articulate what kind of information you require
• To use information ethically
• To evaluate information for credibility and authority

 These abilities are seen as fundamental even from a young age
since new media play a major role in our lives and information is
accessible to anyone at any time (Media industry – topic 1 for more
information).



Information literacy
What is information disorder?

Information disorder is the sharing and/or the development of false information with or without harmful
intentions. It is categorized in three types:

FALSE

Mis-information*
False information is 
shared but no harm is 
meant

HARMFUL

Dis-information*
False information is 
shared and harm is 
meant

Mal-information*
Real information is 

shared and harm is meant



Information literacy
Examples of information types

How to understand Misinformation, Disinformation and Malinformation
https://www.youtube.com/watch?v=HD5MmuLDeFE

Example of misinformation since 
false information is given without 
the purpose of harming someoneExample of disinformation since false 

information is given with the purpose 
of harming someone (migrants)

Example of mal-information since real 
information is given with the purpose of 
harming someone (Emmanuel Macron 
before elections)

https://www.youtube.com/watch?v=HD5MmuLDeFE


Information literacy
How to choose your news?

• Be cautious of headlines. Catchy titles with caps and exclamation marks are often used for false
news articles.

• Investigate the source. Ensure that the source is trustworthy and with a good reputation. If you
don’t recognize the source, it should be a good idea to see their “About” page.

• Watch for wrong formatting. False news articles tend to have repetitions and spelling mistakes.
• Watch carefully any photos or videos. The ones used for false news are often manipulated or even

taken out of context. It would be wise to verify where these sources came from.
• Check the dates. Timelines can be wrong and may not make sense.
• Inspect the evidences. False news cannot be justified therefore, evidences are important.
• Read other articles related to the same topic. If the same story is not reported in any other source,

probably it is false news.
• Some stories are intentionally false, even with the aim of sarcasm. Share the news that you believe

are coming from a credible source and think critically if an article is informative or sarcastic.

How to choose your news by Damon Brown
https://www.youtube.com/watch?v=q-Y-z6HmRgI

https://www.youtube.com/watch?v=q-Y-z6HmRgI


Information literacy
How to choose your news?

No one can determine with absolute certainty if a piece of information is "real" or "fake"; however, five main questions 
can help:

WHAT? WHERE? WHO? HOW? WHY?

What is this article about?
Do its main outcomes
sound reasonable and
unbiased? Is there
evidence to justify them?

Where was this article
found? Can the same
story be found in other
sources? Does the
website look reliable?

Who wrote this
article? Is there
consistent information
about the author
online? Does they
have active and
verified social media
profiles?

How can this article be
described? Is it
structured and formal?
Are there any spelling
or grammar mistakes,
any repetitions?

What’s the purpose
of this article? Is
there a hidden
meaning? Does it
seem biased?



Information literacy
Conclusion

Now that information has become accessible to anyone,
people need to be cautious of what they read and of what
they share. Global issues such as the presidency of Donald
Trump, Brexit and COVID-19 are just a few examples of how
quickly news can travel and how things can escalate.
Therefore, having critical thinking and be ready to evaluate all
sources available is the best thing you could do before sharing
any kind of information with others.

Wardle, C., 2017. INFORMATION DISORDER: Toward an interdisciplinary
framework for research and policy making. [online] Available at:
<https://rm.coe.int/information-disorder-report-version-august-
2018/16808c9c77> [Accessed 16 July 2021].



03
Netiquette

Overview

 It is difficult to imagine life without technology. We are
constantly in front of a screen, whether it is for work or
pleasure. What we tend to forget is that online
communication works the same as face to face
communication. For example, we should let people finish
what they are saying and be polite even if we disagree with
their opinion.

 Through this topic, the importance of maintaining good
manners online will be explained and advice will be given in
order to help you do so.



Netiquette

Netiquette* is the combination of words “network” and “etiquette”. It can be defined as the use of good and
acceptable manners in online communication tools such as social media, emails, chats and forums.

It is essential to always use netiquette online because it:
• Helps people interact clearly and respectfully with each other
• Offers effective online communication
• Eliminates any conflicts or disagreements

Without netiquette there is the risk of:
• Rude language that can result to online conflicts
• Misunderstandings and misinterpretations
• Destroying any kind of relations (friendships, professional

relationships, etc.)

What is netiquette and when it is needed

*explained in the glossary



Netiquette
What can cause online arguments?

• Trolls: people who are rude or make offensive comments on purpose in order
to get attention or to upset someone.

• Online resources (videos, photos, articles, posts, memes, gifs): the online
resources found online are unlimited, and many can have offensive or
controversial content.

• Ignorance: we tend to not take into account or simply not know the
background or the situation of other people, therefore, we may say or do
something that can offend others.

• Misunderstandings due to different writing and punctuation styles: writing in
caps or using exclamation points or many bullet points can be misinterpreted
since emotions and body language can not be seen through a screen.

• Lack of social interaction / anonymous posting: people feel more comfortable
to share their views online because they feel safer in front of a screen



Netiquette
How to have good netiquette online?

• Use respectful language. Do not write something that you wouldn’t say in person.

• Use the right punctuation. Do not type ALL CAPS as it is considered rude.

• Share with discretion and respect people’s privacy.

• Post or repost something after checking the facts. This is a way to avoid misinformation and fake
news.

• Be cautious with sarcasm. People cannot read your voice or facial expressions, therefore sarcasm is
lost when typing.

• Practice the Golden Rule. Treat people the way you would like to be treated.

• Use the right tone. An email can be more formal whereas a message in a chat is more informal.

• Remember the human. No matter how big a disagreement is, there is a person with feelings on the
other side of the screen.

• Be responsible online. Report something offensive and not participate in cyberbullying incidents.



Netiquette
Conclusion

Online communication is nowadays a big part of our lives. This way
of communicating does not change the way we should behave nor
the way we treat people. Therefore, having good netiquette is
fundamental and needs to be used daily in any environment and
situation. Tips and suggestions have been given in this topic in
order to allow easier and more efficient communication with other
online users.

Lastly, Netiquette is also highly linked with the next topic, digital
footprint.



04
Digital Footprint

Overview

 One of the reasons why it is important to maintain a good
online identity is because online actions will be always
available on the internet. Your posts, likes, shares and
comments are just examples of the tracks you are leaving
behind by using the internet. Therefore, you should be
constantly aware of it.

 Through this topic, the notion of the digital footprint will be
explained, as well as its types (active / passive footprint), how
it is connected to web cookies and lastly, tips and suggestions
for maintain a good digital footprint will be proposed.



Digital Footprint

A digital footprint* is the trail you leave behind when you use the
internet. It can include:
• the websites you visit,
• the photos and videos you upload on social media
• your interactions with other people on any social online spaces.

A common comparison is the footprint you leave when you are walking
at the beach. However, unlike the footprint at the beach, which
eventually will fade away, the digital one will not as it will remain
permanently online. Therefore, it is important to think before you
post, since it can be copied or shared really quickly.

What is a digital footprint? 

*explained in the glossary



Digital Footprint
What is the difference between an active and a passive footprint? 

*explained also in the glossary

Active Footprint

It is developed by the 
traces we intentionally
leave behind by making 
deliverable online actions. 

For example:
• Social media posts, 

shares, likes and 
comments

• Subscriptions and 
newsletters

• Image and video 
uploads

• Cookies acceptance

Passive Footprint

It is the information that 
we unintentionally leave 
behind online, even 
without realizing it. 

For example:
• Data left by others (posts 

in which we were tagged)
• Information gathered 

when we do various 
activities online such as 
location and IP address*. 

All your online actions form your digital footprint and it can be divided based of them in two categories: the active one
and the passive one.



Digital Footprint
What are cookies and how are they related to the digital footprint? 

Cookies* are text files with small pieces of data that are used
to identify your computer while you use a network. They aim
to improve your web browsing experience by identifying your
preferences.
All the data stored in a cookie are labelled with an ID unique
for you and your computer, that is why web browsing is
becoming more and more personalized.

Cookies also allow other sites to track you across the web, in a
process called Cookie Profiling*. This process is the
compilation of multiple cookies through your browsing
activities in order to create a profile for you. In other words,
your digital footprint is used through cookies in order for you
to be targeted online with personalized advertisements.

*explained in the glossary



Digital Footprint
What information do cookies collect?

• IP address

• Hobbies and interests, based on the websites you visit

• The type of device you use

• The applications you use

• The posts and the chat history on your social media accounts

• Your likes, preferences and dislikes (if you like/dislike a singer,
film)

• Your relationships with other people (family members, close
friends)

Tracking the trackers by Gary Kovacs 
https://www.youtube.com/watch?v=f_f5wNw-2c0

How cookies can track you (Simply Explained)
https://www.youtube.com/watch?v=QWw7Wd2gUJk

 Just a small exercise: 
Find out what Google thinks about you here: 
https://adssettings.google.com/authenticated

(if the ad personalization setting is on)

https://www.youtube.com/watch?v=f_f5wNw-2c0
https://www.youtube.com/watch?v=QWw7Wd2gUJk
https://adssettings.google.com/authenticated


Digital Footprint
How to manage your digital footprint?

*explained also in the glossary

• Remove any unflattering or unnecessary information you once entered, especially on social media. 
• Delete all the social media accounts you created and you are not currently using, and uninstall any 

unused applications.
• Configure your social media accounts’ privacy settings.
• Change your profile settings on social media, by selecting the close friends function.
• Authorise beforehand posts, photos, videos or any other resources involving yourself.
• Be careful when linking accounts.
• Read the Terms and Conditions* even if you feel that it is unnecessary and boring.
• Think before accepting cookies.
• Search for yourself on various search engines and remove anything that you do not like. 
• Be careful of your social interactions online (Netiquette – topic 3 for more information)
• Post more things you would like people to know about you such as achievements, hobbies and/or 

interests.



Digital Footprint
Conclusion

The concept of digital footprint should make us realise that we should
think of our online actions beforehand. This is why everything that we
do online, will be there forever. In addition, it will be used alongside
with a wide collection of data in order to make our web browsing
experience more personalized and suitable for us based on our
preferences, actions and searches online.
Think about your the digital footprint the next time you search online
for a pair of shoes and you find an advertisement of the exact same pair
or of the online store 5 minutes later. Or think about it the next time
you accept the cookies of a website. It’s because of the online trails you
leave behind.



Module 3
Media literacy 
and internet 

safety

It is important to distinguish the
active and the passive digital
footprint and be cautious when
surfing online and when accepting
cookies on various websites.

It is fundamental to keep your good manners
not only during face to face communication
but also online. Keep in mind that you
should respect the person on the other end
of the screen.

Not all the information available is credible. Think 
twice before sharing or spreading the information 

you just read in an article. Be aware of the 
information disorder and its three types. 

Information has been accessible to
anyone at any time. New media are
more important and present in our
lives than the traditional ones,
however, many risks can emerge
that’s why it is important to be
cautious of what can be found
online.

Highlights of the Module
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Glossary
TERM DEFINITION

Cookie profiling
It is the process of compilation of multiple cookies through your browsing activities in order to
create a profile for you.

Cookies 
Text files with small pieces of data that are used to identify your computer while you use a
network. They aim to improve your web browsing experience by identifying your preferences.

Cyberbullying It is the use of online communication to bully a person, typically through social media.

Digital footprint
It is the trail you leave behind when you use the internet. It can include the websites you visit, 
the photos and videos you upload on social media and your interactions with other people on 
any social online spaces. 

Dis-information False information is shared and harm is meant

Hate speech
Any kind of communication (written, spoken, behaviour) that attacks a person on the basis of 
who they are.

IP address A unique address that identifies a device connected on an online network.



Glossary

TERM DEFINITION

Mal-information Real information is shared and harm is meant

Misinformation False information is shared but no harm is meant

Netiquette
It can be defined as the use of good and acceptable manners in online 
communication tools such as social media, emails, chats and forums. 

New Media Era
The era in which media rely on the internet and computers for 
redistribution. 

Social media
Websites and applications that enable users to create and share content or 
to participate in social networking.

Terms and Conditions
The document governing the contractual relationship between the provider 
of a service and its user



Practical 
Recommendations



Learning outcomes

Knowledge
 Describe the evolution of mass media
 List the different types of false news
 Define the concept of netiquette
 Define the concept of digital footprint

Skills
 Identify the traditional and the new media
 Differentiate true and false news
 Apply the tips on how to have a good netiquette
 Maintain the right digital footprint

Attitude
 Appreciate good behavior online
 React to bad behavior online



Lesson plans

02
Lesson plan 2

Brief description of the 
lesson plan. 

03
Lesson plan 3

Brief description of the 
lesson plan. 

04
Lesson plan 4

Brief description of the 
lesson plan. 

01
Lesson plan 1

Brief description of the 
lesson plan. 



Lesson plan 1
Media Literacy and Internet Safety 

Media Industry

The evolution of media

Duration: 40 minutes

Aim This lesson plan aims to explain the evolution of media industry through the definition of traditional and new media and the classification of new media’s 

advantages and disadvantages. 

Target Group Adults living in rural areas

Facility/ Equipment • Classroom

• Projector 

• Internet

Tools/ Materials • Presentation 

• Videos 

Main Activity • Activity 1: Ask a reflective question: what is media and its types? Adult learners should reflect and say different types of media (phone, TV, radio, social media 

etc) (10 minutes) 

• Activity 2: Classify the traditional and new media by introducing their definitions and concluding to their differences (15 minutes)

• Activity 3: Present the video “How is Social Media Changing Journalism” and lead a discussion on the advantages and disadvantages of new media, especially 

social media (8 minutes)

• Activity 4: Present their division which is included in the presentation (5 minutes)

• Activity 5: Conclude on the importance of new media and highlight the dangers that exist (2 minutes)

Reflection • Do you believe that a new media evolution will emerge sooner or later?

• What is the most severe risk that people are facing now with new media?

• Do you believe that you are capable of defending yourself against new media? 



Real-life example/case study 1
Media Literacy and Internet Safety 

Media Industry

The evolution of The Guardian

Duration: 15 minutes 

Aim This case study aims to present the evolution of the British newspaper The Guardian based on the needs and 

the new realities of our society. 

Target Group Adults living in rural areas

Case study description The Guardian is a British daily newspaper that was founded in 1821 as The Manchester Guardian and changed

its name in 1959. During all these years until today, it has incorporated new topics in order to attract more

audience such as a sports and a job openings sections and it has changed its design many times. In 2000, The

Guardian launched its website, since technology has evolved in society and it was even named the online

news service of the year at the British Press Awards. During the same year, the Guardian Weblog was

launched, and it was the newspaper’s first blog. In 2003, The Guardian launched its first paid-for website

services with a new digital edition of the newspaper and in 2009, The Guardian App for iPhone was launched,

followed by one for Android and Windows in 2011. All these actions demonstrate the fact that The Guardian

is no longer a printed newspaper, but one that has evolved alongside with the society.

Connection with the topic The case study of The Guardian shows the evolution of traditional media (a newspaper) to a modern one 

(through the apps, the blog and the website). It can be introduced in the lesson plan 1 after activity 2. 

Follow up questions • Do you think that it is necessary for a newspaper to evolve? 

• What are the advantages and disadvantages of such actions?

• Do you prefer a traditional newspaper instead of an online one? Why?

References Guardian News and Media. (2017, December 11). History of the Guardian. The Guardian. Retrieved November 
1, 2021, from https://www.theguardian.com/gnm-archive/2002/jun/06/1. 



Lesson plan 2
Media Literacy and Internet Safety 

Information Literacy

The world of fake news 

Duration: 55 minutes

Aim This lesson plan aims to introduce the notions of information literacy and information disorder and help adults identify the different types of false information.

Target Group Adults living in rural areas

Facility/ Equipment • Classroom

• Projector 

• Internet

Tools/ Materials • Presentation

• Video

• Handout

Main Activity • Activity 1: Deliver presentation – Theoretical Background on information literacy and information disorder (15 minutes)

• Activity 2: Project the video “How to understand Misinformation, Disinformation and Malinformation” (5 minutes)

• Activity 3: Group Exercise - Provide adults with the handout for this lesson plan (next page) and let them discuss and decide on what type of false 

information each photo is. Have a brief discussion to explain their choices (15 minutes) 

• Activity 4: Deliver presentation – Tips on how to choose your news (15 minutes)

• Activity 5: Conclude on the risks of false information by linking the first topic with this one and highlight on the importance of critical thinking when 

choosing news (5 minutes)

Reflection • Do you believe that you are capable of identifying false news? 

• What are the tips that you would suggest to your peers for being cautious online?

• Have you witness examples of false information online? If yes, what was it and which type? 



Handout for Lesson Plan 2
Media Literacy and Internet Safety 

Information Literacy

The world of fake news 

Handout 

Identify the type of false information with your group (Misinformation, Disinformation and Malinformation)



Real-life example/case study 2
Media Literacy and Internet Safety 

Information Literacy

Fake news and pizza

Duration: 15 minutes

Aim This case study aims to show how easy it is to find fake news online and how dangerous it is to 

believe them. 

Target Group Adults living in rural areas

Case study description In 2016, a 28-year-old man was arrested after entering the Comet Ping Pong Pizza restaurant and 

started shooting, fortunately without anyone getting hurt. He did so after claims that the restaurant 

was running a pedophile ring from its basement with the help of Bill and Hilary Clinton. 

This false allegation started a month earlier when false tweets spread on the Internet and the 

employees of the pizza restaurant started receiving death threats from right wing activists who 

believed that these statements were true. After questioning the man who entered the restaurant, it 

seemed that he only wanted to save the children trapped in the shop. 

Connection with the topic This case study is an example of how far fake news can go and what consequences may have on 

people who are not cautious enough to think twice the validity of them. 

Follow up questions • Have you ever been influenced by fake news? 

• Do you think that fake news can be very dangerous? 

• Can you think of other examples of fake news that influenced people’s thoughts and actions?

References Samuelson, K. (2016, December 5). Pizzagate: What to know about the conspiracy theory. Time. 
Retrieved November 1, 2021, from https://time.com/4590255/pizzagate-fake-news-what-to-know/. 



Lesson plan 3
Media Literacy and Internet Safety 

Netiquette

The need of netiquette in our lives

Duration: 70 minutes

Aim This lesson plan aims to define the notion of netiquette, explain the reasons why it is important and help adults develop and maintain a good 

netiquette by providing tips. 

Target Group Adults living in rural areas

Facility/ Equipment • Classroom

• Projector 

Tools/ Materials • Presentation

• Real-life example/Case study 3 

Main Activity • Activity 1: Deliver presentation – Theoretical Background on what netiquette is, why it is important and how online arguments can be caused 

(25 minutes)

• Activity 2: Group exercise – use case study 3 in the classroom and let adults work in groups based on the case study’s guidelines (25 minutes)

• Activity 3: Deliver presentation – Tips on how to maintain a good netiquette (15 minutes)

• Activity 4: Conclude on the importance of netiquette and let adults reflect on the image that a good netiquette leaves behind in order to link 

the following topic with this one (5 minutes)

Reflection • Do you think that netiquette is important and why? 

• Are your online actions the right ones in order to have a good netiquette? What can be changed?



Real-life example/case study 3
Media Literacy and Internet Safety 

Netiquette

The consequences of bad netiquette

Duration: 25 minutes

Aim This case study aims to provide adults with an example of bad netiquette and let them reflect on its consequences

Target Group Adults living in rural areas

Case study description Cameron Reilly, an eighteen year old British man, was working as a Buckingham Palace guard before the royal 

wedding of Prince William and Princess Kate Middleton in 2011. Cameron posted on a social networking site the 

following:

“Hur and william drove past me on friday n all a got was a sh***y wave while she looked the opposite way from me, 

stupid stuck up cow am I not good enough for them! posh b*tch am totally with u on this 1 who reely gives a f about 

hur,” 

After the publication of this post, he has been relieved of his duties and the post has since been removed. 

Connection with the topic This case study is a real life example in regards to bad netiquette and the consequences that this type of actions can 

have. It will be used as activity 2 of lesson plan 3. 

Follow up questions • Why was this Buckingham Palace guard fired? 

• Do you believe that it was fair for him to lose his job? 

• What are the elements of a bad netiquette in his post? 

References RadarOnline. (2011, April 25). Guard fired from royal wedding after calling Kate Middleton 'stupid stuck-up cow'. 
RadarOnline. Retrieved October 29, 2021, from https://radaronline.com/exclusives/2011/04/buckingham-palace-
guard-fired-royal-wedding-kate-middleton-stupid-stuck-cow/. 



Lesson plan 4
Media Literacy and Internet Safety 

Digital Footprint

Watch your online steps

Duration: 75 minutes

Aim This lesson plan aims to explain what a digital footprint is, differentiate the active from the passive one, introduce the notion of cookies and 

provide tips to the adults on how to manage a digital footprint.

Target Group Adults living in rural areas

Facility/ Equipment • Classroom

• Projector 

• Internet

Tools/ Materials • Presentation

• Real-life example/Case study 4

Main Activity • Activity 1: Deliver presentation – Theoretical Background on the definition of digital footprint and its division to active and passive ones. 

Then, continue with explaining cookies (25 minutes)

• Activity 2: Online exercise – all adults should go to the following link: https://adssettings.google.com/authenticated and discover what 

information Google has collected for them. Note: ad personalization setting should be on (5 minutes)

• Activity 3: Group exercise – use case study 4 in the classroom and let adults work in groups based on the case study’s guidelines (25 

minutes)

• Activity 4: Deliver presentation – Tips on how to manage a digital footprint (15 minutes)

• Activity 5: Conclude on the “think before you post” attitude and highlight the fact that whatever is online stays there forever (5 minutes) 

Reflection • Have you ever posted something that you regret? Why?

• Do you believe that digital footprint can harm you?

https://adssettings.google.com/authenticated


Real-life example/case study 4
Media Literacy and Internet Safety 

Digital Footprint

The past actions on social media and their consequences

Duration: 25

Aim This case study aims to demonstrate an example of digital footprint and how your online actions  can 

be found after years and can affect your future. 

Target Group Adults living in rural areas

Case study description Sergi Guardiola was hired as a Barcelona B player on the 29th of December 2015. Later the same day, 

he was fired due to the discovery of a series of tweets published on social media in 2013 showing the 

player’s preferences for Real Madrid and his insulting comments for Catalonia. 

Some examples of the posts:

“It is time for the Clasico... Hala Madrid,"
"Hala Madrid. Catalonia wh*res. F**k Catalonia today and always hala Madrid”.

Even if he, then, deleted the posts, it wasn’t enough to change Barcelona’s opinion. 

Connection with the topic This real life example/case study shows how our online actions can affect our future even after years 

and concludes on the importance of being cautious when posting. It should be introduced in activity 3 

of lesson plan 4. 

Follow up questions • Do you believe that what happened to Sergi Guardiola was fair? 

• What could be done differently? 

• Can you think of some of your online actions that may harm you in the future? 

References Díaz, L. A. (2019, February 16). Sergi Guardiola, fired by Barcelona over a few tweets, will make his 
Camp Nou Bow. MARCA in English. Retrieved November 1, 2021, from 
https://www.marca.com/en/football/barcelona/2019/02/16/5c67faeeca474182668b45ae.html. 
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Overview

 Modern European lifestyles are unsustainable in many ways

 More efforts are required to enable further behaviour change 
and lifestyle options that support a sustainable future

Sustainable lifestyles Responsible consumption and production (SDG12)

The role of agriculture in the circular bio-economy Energy control in greenhouse cultivations

 This goal aims to ensure sustainable consumption 
and production patterns

 Sustainable consumption and production is about 
doing more and better with less

 Circular economy places resource efficiency 
at the centre of economic decision-making and practice

 Agriculture is a key sector to achieve the goals 
of circular bio-economy

 The need for rational use of energy in agriculture 
is an important issue

 There are techniques available, the application of which 
can contribute to the reduction of energy consumption
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01
Sustainable lifestyles

Overview

Sustainable consumption is related to the purchase, use, and disposal

of products and services.

Sustainability in lifestyles is a broader concept and includes activities

such as interpersonal relationships, leisure activities, sports, and

education, and of course consumption of materials.



Modern European lifestyles are unsustainable in many ways and are based on overproduction and overconsumption,

putting too much pressure on natural resources and inducing negative environmental, economic, social, and health

impacts.

Key challenges and impacts can be identified in four lifestyle impact areas:

(1) Consuming (food, household and leisure consumer products)

(2) Living (the built environment and homes)

(3) Moving (individual mobility and transport)

(4) Health and society (health, well-being, ageing, and equity)

Sustainable lifestyles





Main lifestyle choices that drive consumption’s impacts include:

- Consumption of food and drink, private transportation and housing are the source of 70 – 80% of Europe’s

environmental impacts

- Meat and dairy consumption alone account for almost one quarter (24%) of all final consumption impacts,

having by far the largest share in the food and drink sector

- Domestic heating, water consumption, appliances, and electronics account for 40% of Europe’s total energy

consumption (with space heating alone accounting for 67% of household energy consumption in the EU-27)

Sustainable lifestyles



Main lifestyle choices that drive consumption’s impacts include:

- Car ownership in the EU-27 increased by more than one third (35%) between 1990 and 2007. Over one third

of the world’s 750 million automobiles are owned by drivers in the EU.

- In the EU-27, approximately 60% of adults and over 20% of school-age children are overweight or obese.

Coronary heart diseases, which are often associated with fatty foods and smoking, remain the single most common

cause of death in the EU.

Sustainable lifestyles



A growing number of people are aspiring toward lifestyle changes that support increased sustainability for

themselves and for the societies in which they live. Some examples include:

- Shifts towards efficient consumption (wasting less), different consumption (shifts to high quality goods and

services), and sufficient consumption (reducing material consumption) demonstrate opportunities for sustainable

ways of utilising products and services

- Collaborative consumption (sharing, swapping, trading, etc.) reveals a shift in preferences away from

ownership of goods to access to goods and services and from being passive consumers to becoming co-producers of

goods and services (e.g. urban farming: growing your own food).

Sustainable lifestyles



A growing number of people are aspiring toward lifestyle changes that support increased sustainability for

themselves and for the societies in which they live. Some examples include:

- Household behaviour change to conserve energy and make investments in energy efficiency signals an

increasing awareness and readiness to shift to more sustainable ways of living.

- Cities and municipalities are supporting modal shifts in transportation toward walking, cycling, and public

transit, as well as new technologies, such as electric vehicles.

- Promising synergies are emerging for health, equity, and well-being through a re-examination of the way we

live, eat, and move.

Sustainable lifestyles



Sustainable lifestyles



Sustainable action strategies have to acknowledge the diverse needs, desires, and motivations of individual people.

Strategies and approaches often focus on technological innovation or policy solutions in isolation. Successfully

changing behaviour depends on understanding people and the diversity of lifestyles and access to sustainable

lifestyle options. Key success factors include:

- Changes toward sustainable lifestyles have to involve behaviour changes across age and socio-economic

groups and across population segments with varying levels of knowledge, awareness, and interests. Successful

sustainability initiatives are those that try to understand how to motivate and enable change among different groups.

Sustainable lifestyles



Sustainable action strategies have to acknowledge the diverse needs, desires, and motivations of individual people.

Strategies and approaches often focus on technological innovation or policy solutions in isolation. Successfully

changing behaviour depends on understanding people and the diversity of lifestyles and access to sustainable

lifestyle options. Key success factors include:

- Long-term change toward sustainable lifestyles can be achieved by making it easier, cheaper, and more

enjoyable to make sustainable choices by developing appropriate infrastructure and devising context-specific

solutions

- Integrated multi-level and multi-stakeholder approaches have to be followed in order to create enabling

environments that facilitate sustainable lifestyles and long lasting change

Sustainable lifestyles



Sustainable lifestyles



Sustainable lifestyles

Enabling behaviour change and lifestyle options that will support a sustainable future will require research,

innovation, cooperation and participation at all levels of society’s policy, production and consumption systems to

create the necessary infrastructure and change in the way that people perceive progress and individual success.
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Responsible 
consumption 

and production 
(SDG 12)

Overview

Worldwide consumption and production rest on the use of natural

environment and resources in a way that continues to have a

destructive impact on the planet.

Economic and social progress over the last century has been

accompanied by environmental degradation that is endangering the

systems on which our future development depends.



Sustainable Development Goals (SDGs) 

The 2030 Agenda for Sustainable Development, adopted by all United Nations Member States in 2015, provides a

shared blueprint for peace and prosperity for people and the planet, now and into the future. At its heart are the 17

Sustainable Development Goals (SDGs), which are an urgent call for action by all countries – developed and

developing – in a global partnership.

The SDGs recognize that ending poverty and other deprivations must go hand-in-hand with strategies that improve

health and education, reduce inequality, and spur economic growth – all while tackling climate change and working

to preserve our oceans and forests.





Responsible consumption and production (SDG12) 

People are currently consuming more resources than ever, exceeding the planet’s capacity for generation. In the

meantime, waste and pollution grows, and the gap between rich and poor is widening. Health, education, equity, and

empowerment are all adversely affected.

Sustainable consumption and production refers to

“the use of services and related products, which respond to basic needs

and bring a better quality of life while minimising the use of natural resources

and toxic materials as well as the emissions of waste and pollutants over the life cycle

of the service or product so as not to jeopardize the needs of future generations”.



The COVID-19 pandemic offers to countries an opportunity to build recovery plans that will reverse current trends

and change our consumption and production patterns towards a more sustainable future.

Responsible consumption and production (SDG12) 





Some facts and figures:

- Each year, an estimated one third of all food produced, equivalent to 1.3 billion tonnes, worth around $1

trillion, ends up rotting in the bins of consumers and retailers, or spoiling due to poor transportation and harvesting

practices.

- If people worldwide switched to energy efficient light bulbs, the world would save US $120 billion annually.

- Should the global population reach 9.6 billion by 2050, the equivalent of almost three planets could be

required to provide the natural resources needed to sustain current lifestyles.

- Less than 3% of the world’s water is fresh (drinkable), of which 2.5% is frozen in the Antarctica, Arctic, and

glaciers. Humanity must therefore rely on 0.5% for all of man’s ecosystem’s and freshwater needs.

Responsible consumption and production (SDG12) 
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The role of agriculture 
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bio-economy

Overview

Circular economy places resource efficiency at the centre of economic

decision making and practice, ensuring added value and making sure

that resources are maintained as long as possible so that they can be

reused again and again.

Avoidable waste is eliminated, demands on resources are minimised,

efficiency is improved, and costs are reduced.



The role of agriculture in the circular bio-economy

Farmers can take a leading role in developing the bio-economy and make it more sustainable by integrating circular

activities and natural cycles into existing and new practices. In agriculture this means, among others:

- Preserving and enhancing natural capital by balancing renewable resource flows

- Optimising natural resource yields by circulating products, components, and materials

- Turning wastes and residuals into a “resource”, linking the end of one process to the beginning of another,

creating feedback loops





The role of agriculture in the circular bio-economy

A circular economy can be achieved at a variety of scales, whether on a farm or through connecting a variety of

individuals, businesses, and sectors to make efficient use of resources over broader geographical areas.



The role of agriculture in the circular bio-economy

Protected Horticulture (growing in greenhouses)

can ensure high quality production and contribute

to global food security. Furthermore, protected

horticulture provides significant opportunities for

circular production to use resources more

efficiently. This includes recycling, across different

levels, from individual farms to regional level.



The role of agriculture in the circular bio-economy

Greenhouses can help support circularity because they have:

- Potential for high productivity with reduced water and agrochemicals use per unit of production

- A production capacity per ha up to 10 – 15 times higher than open field farming

- Great potential for the recycling of water and nutrients





The role of agriculture in the circular bio-economy

Main challenges:

- Increasing availability of resources, both in quality and quantity, and in particular water, at both farm and

regional scale. Secondary water sources like drainage water, condensation water from roofs, can increase water

availability at farm level. Water can be reused according to a cascading principle and can feed different processes

(horticultural or other) closely located to each other, even without the need for further treatment.

- Fostering the association of stakeholders to form clusters to increase circularity in protected cultivation

systems. These include greenhouse design and construction companies, horticultural farm input suppliers, ICT

companies, greenhouse advisers, horticultural associations, agri-food processing and marketing chains, retailers,

supermarkets, consumers, researchers, policy makers, governments and non-governmental organisations.



The role of agriculture in the circular bio-economy

Main challenges:

- Assessing the level of technology in existing greenhouses and support technology transfer from experimental

to commercial farms, bearing in mind tradeoffs between technology and workforce. Hi-tech greenhouses may reach

high levels of circularity but their investment costs are high too, while in low-tech (low investment cost) greenhouses,

it is more labour intensive to reach a certain level of circularity.
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Energy control in 

greenhouse cultivations

Overview

There are many technologies for greenhouse systems which can be

adopted by farmers enabling better, more efficient, and sustainable

energy use. However, many issues have to be solved related to the

high technology cost compared to the investment capacity of farmers

and also to the adaptation of technology to the variety of problems

that farmers encounter in different geographical areas.



Energy control in greenhouse cultivations

The need for rational use of energy in greenhouse cultivations is critical since energy forms a substantial fraction of

total production costs. Heating is more and more commonly used to obtain early production and a constant

quantitative-qualitative yield, leading to a higher energy use. Improved environmental control (e.g. more CO2 supply,

additional lighting), intensified production schemes, and use of cooling systems all cause an increase in energy

consumption.

On average, the energy use ranges from 10 – 30% of the total production costs, depending on the different regions.



Energy control in greenhouse cultivations

The goal of the application of techniques and technologies to control the energy that is consumed by a greenhouse is

to increase the energy efficiency in the greenhouse combining it with a reduction of the overall energy consumption

and related CO2 emissions.

The major processes of energy loss in naturally ventilated greenhouses are convection and radiation from the

greenhouse cover, and thermal and latent heat transfer through ventilation.





Energy control in greenhouse cultivations

Indicative actions to control energy consumption in a greenhouse are:

- Frequent checks of infrastructure and equipment, maintenance of insulation

- Efficient temperature and humidity control

- Exploitation of shading systems



Energy control in greenhouse cultivations

Some difficulties to control energy consumption in a greenhouse are:

- Transferability of technology and know-how developed in Northern Europe countries to Mediterranean

countries, mainly due to high costs but also due to different challenges

- Climate control is related to specific characteristics of each crop but also to fungal disease outbreaks

- Specific characteristics of insulating covering materials (e.g. reduction in light transmission, increase in

humidity levels)



Energy control in greenhouse cultivations

Some benefits of controlling energy consumption in a greenhouse are:

- Reduction of 1oC in heating temperature saves roughly 10% energy

- Implementation of temperature integration strategy results in up to 20% energy saving

- Different types of greenhouse covering materials can trigger 25 – 51% reduction on annual energy use



Highlights of the Module

- Modern European lifestyles are unsustainable in many ways due to preferences related to consumption of

products, living environment and homes, ways of moving, health and social issues.

- Promising practices that minimise unsustainable lifestyle impacts while improving health and well-being

have been proposed, involving a variety of stakeholders.

- Sustainable consumption and production is about decoupling economic growth from environmental

degradation, increasing resource efficiency and promoting sustainable lifestyles.

- Sustainable consumption and production can also contribute substantially to poverty alleviation and the

transition towards low-carbon and green economies.



Highlights of the Module

- Agriculture can contribute to the long-term sustainability of circular bio-economy in practice

- Protected Horticulture (greenhouses) can ensure high quality production and contribute to global food

security and conservation of natural resources

- Active and passive methods are available to reduce energy use, without affecting the yield amount and

quality.
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Learning outcomes
Knowledge
 To identify the patterns of modern lifestyles
 To relate modern lifestyles to the use of natural resources and to the emissions of waste and pollutants 

to the environment
 To describe the majority of SDG 12 targets
 To analyze the principles and challenges of circular economy in general and specifically in agriculture
 To recommend methods and good practices that can be applied in order to improve energy efficiency 

and reduce energy use in a greenhouse

Skills
 To quantify socioeconomic and environmental benefits of circular economy in agriculture
 To estimate the benefits of efficient energy control in a greenhouse

Attitude
 To adapt personal lifestyle to sustainability principles
 To implement actions to support SDG12
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Lesson plan 1
Module Title: Sustainability and consumption. The limits of the planet.

Sustainable lifestyles

Lesson Plan 1 Title: Sustainable lifestyles

Duration: 135 minutes

Aim This lesson plan aims to introduce the impact of lifestyles on sustainability to adults, considering the relation of modern lifestyles with past and current 

consumption and production patterns. Trainees will become familiar of the components of modern lifestyles and will have the chance to realize their 

relation to the use of natural resources and to the emissions of waste and pollutants to the environment and therefore their impacts to the environment 

and people’s health. This lesson plan also will highlight the key challenges that people have to handle through their lifestyles. Finally, it aims to make 

trainees capable of proposing actions that could make their lifestyles (more) sustainable.

Target Group Adults living in rural areas

Facility/ Equipment • Classroom / place with tables and chairs

• Projector 

• Computer

• Wall board

Tools/ Materials • Case study 1

Main Activity The trainer makes an introduction to the topic of the lesson plan based on the information included in the description of the case study in the next slide. 

She/he divides the trainees in 5-member groups. The trainer assigns a component of lifestyles to each group, e.g. consuming food and drink, consuming 

energy, living in houses, etc. and asks from each group to write down how the assigned component is related to the use of natural resources and to the 

pollutants’ emissions to the environment. The trainer summarizes the ideas of each group on the wall board. She/he shows some slides on these issues, 

that she/he has prepared by using the material of the case study. Then, by applying brainstorming techniques, she/he asks the trainees to propose 

measures to reduce the impacts, concluding that there are initiatives that each person could take in order to make her/his lifestyle more sustainable.

Reflection Reflection will be focused (a) to identify the components and patterns of modern lifestyles, (b) to link them with consumption and production, (c) to 

underline their relation to the use of natural resources and to the emissions of waste and pollutants to the environment and therefore their impacts on 

the environment and people’s health, and (d) to emphasize that people could take measures to make their lifestyles (more) sustainable.



Real-life example/case study 1
Module Title: Sustainability and consumption. The limits of the planet.

Sustainable lifestyles

Real-life example/case study 1

Duration: 45 minutes

Aim This case study aims to demonstrate the impact of lifestyles on sustainability, considering the 

relation of modern lifestyles with past and current consumption and production patterns.

Target Group Adults living in rural areas

Case study description Lifestyles refer to the way people live their lives that allows them to fulfil their needs and

aspirations. They serve as “social conversations”, in which people signal their social position 

and psychological aspirations to others. Since many of the signals are mediated by goods, 

lifestyles are closely linked to material and resource flows in the society. Therefore, lifestyles

refer to patterns of action and consumption, which are related to the use of natural 

resources and to the emissions of waste and pollutants to the environment, when people try 

to meet their basic needs and to achieve a better quality of life.

Connection with the topic Modern lifestyles are a basic factor that drives consumption and consequently affects the 

sustainability of the planet.

Follow up questions Please provide some examples that prove that modern lifestyles are not sustainable. Please 

name some impacts of lifestyles to the environment and health. Please highlight some key 

challenges that modern lifestyle have to handle. How can we make our lifestyles sustainable?

References Sustainable Lifestyles: Today’s Facts & Tomorrow’s Trends 

https://www.cscp.org/wp-

content/uploads/2016/05/64_Sustainable_Lifestyles_Todays_facts_and_Tomorrows_trends.

pdf

Executive Summary, pages 10 – 16

https://www.cscp.org/wp-content/uploads/2016/05/64_Sustainable_Lifestyles_Todays_facts_and_Tomorrows_trends.pdf


Lesson plan 2
Module Title: Sustainability and consumption. The limits of the planet.

Responsible consumption and production (SDG 12)

Lesson Plan 2 Title: Responsible consumption and production (SDG 12)

Duration: 90 minutes

Aim This lesson plan aims to present to adults the Sustainable Development Goal No12 entitled “Responsible consumption and production” that is 

included together with 16 more SDGs in the 2030 Agenda for Sustainable Development, adopted by all United Nations Member States in 2015.

Target Group Adults living in rural areas

Facility/ Equipment • Projector 

• Computer

• Internet

Tools/ Materials • Case study 2

Main Activity The trainer shows one by one the videos of case study No2. At the end of each video the trainer discusses the video content with the trainees. 

In some cases, she/he can stop the video to sum up its content and then continues. After watching all videos, the trainer asks from each 

trainee to propose an action that she/he could easily implement in her/his everyday life to support SDG12 and also investigates through 

discussion (questions and answers) the intention of other trainees to implement it.

Reflection Reflection will be focused (a) on the reasons for which SDG12 was established, (b) on the measures that could be adopted on global and 

individual level to achieve SDG12, and (c) on the identification of some key challenges behind the UN's SDG12 (e.g. the role of technology).



Real-life example/case study 2
Module Title: Sustainability and consumption. The limits of the planet.

Responsible consumption and production (SDG 12)

Real-life example/case study 2

Duration: 30 minutes

Aim This case study aims to present to adults the Sustainable Development Goal No12 entitled 

“Responsible consumption and production” that is included together with 16 more SDGs in the 

2030 Agenda for Sustainable Development, adopted by all United Nations Member States in 2015.

Target Group Adults living in rural areas

Case study description Video No1 underlines that the excessive consumption of natural resources and presents many 

aspects of consumption that, with simple changes, can have a great impact in our society. Video 

No2 defines the problem and its real scale and presents solution on global and individual level.  The 

UN has listed 11 targets, or methods, to ensure the achievement of SDG12. Video No3 discusses 

these issues. Video No4 breaks down some of the key challenges behind the UN's SDG12. Video 

No5 sums up what we know, what the UN strives to do, what we can do.

Connection with the topic SDG12 has been established to achieve sustainability through responsible production and 

consumption.

Follow up questions Why was SDG12 established?

Can you suggest measures that could be adopted on global and individual level?

What are some key challenges behind the UN's SDG12? 

References Video No1: https://www.youtube.com/watch?v=cKlPNGZBrtI

Video No2: https://www.youtube.com/watch?v=z9zZQjZz7-U&t=0s

Video No3: https://www.youtube.com/watch?v=Ls4dHvfl-Yw

Video No4: https://www.youtube.com/watch?v=RX2elsVjY-c

Video No5: https://www.youtube.com/watch?v=puEWxGStQrE

https://www.youtube.com/watch?v=cKlPNGZBrtI
https://www.youtube.com/watch?v=z9zZQjZz7-U&t=0s
https://www.youtube.com/watch?v=Ls4dHvfl-Yw
https://www.youtube.com/watch?v=RX2elsVjY-c
https://www.youtube.com/watch?v=puEWxGStQrE


Lesson plan 3
Module Title: Sustainability and consumption. The limits of the planet.

The role of agriculture in the circular bio-economy

Lesson Plan 4 Title: The role of agriculture in the circular bio-economy

Duration: 135 minutes

Aim This lesson plan aims to raise the awareness of adults on the policy context and the principles of circular economy and to introduce good 

practices to adults which support the transition of agriculture towards a circular economy. Good practices include nutrients recycling, use of 

manure as a fertilizer, aquaponics, integrated management of agroindustrial wastes and residues, etc.

Target Group Adults living in rural areas

Facility/ Equipment • Classroom / place with tables and chairs

• Projector 

• Computer

• Wall board

Tools/ Materials • Case study 3

Main Activity The trainer chooses and exploits some of the presentations of case study 3 in order to support the aims of this lesson plan. Then, she/he 

divides the trainees into 5-member groups and asks them to select a specific agricultural facility in their region (open field, greenhouse, 

livestock unit, etc). She/he asks the trainees to take the role of the manager of this facility and to make plans about the practices that could be 

applied in order to support circular economy. Then, each group presents its ideas and the trainer sums them up on the wall board.

Reflection Reflection will be focused (a) on the principles, benefits, and challenges of circular economy in general and specifically in agriculture, (b)  on 

actions that promote the transition of agriculture towards a circular economy.



Real-life example/case study 3
Module Title: Sustainability and consumption. The limits of the planet.

The role of agriculture in the circular bio-economy

Real-life example/case study 3

Duration: 45 minutes

Aim This case study aims to raise the awareness of adults on concrete ways to support the 

transition of agriculture towards a circular economy.

Target Group Adults living in rural areas

Case study description Papers presented in the EIP-AGRI Workshop entitled 'Opportunities for Agriculture and 

Forestry in the Circular Economy‘ are exploited in order to describe the role of agriculture in 

the circular bio-economy and discuss relevant challenges. Several good practices are 

presented that have been implemented across Europe, which can be transferred to other 

locations.

Connection with the topic The European Innovation Partnership for Agricultural productivity and Sustainability (EIP-

AGRI) was launched in 2012 and is working to foster competitive and sustainable farming 

under the principles of circular economy. 

Follow up questions Discuss the role of agriculture in the circular economy.
Identify challenges and opportunities in the transition of agriculture towards a circular 
economy.
Define concrete actions to boost innovation in the transition of agriculture towards a circular 
economy.

References EIP-AGRI Workshop “Opportunities for Agriculture and Forestry in the Circular Economy”
https://ec.europa.eu/eip/agriculture/en/event/eip-agri-workshop-opportunities-agriculture-
and

https://ec.europa.eu/eip/agriculture/en/event/eip-agri-workshop-opportunities-agriculture-and


Lesson plan 4
Module Title: Sustainability and consumption. The limits of the planet.

Energy control in greenhouse cultivations

Lesson Plan 4 Title: Energy control in greenhouse cultivations

Duration: 135 minutes

Aim This lesson plan aims to raise the awareness of adults about the methods and good practices that are available, which could be applied to improve energy efficiency 

in Mediterranean greenhouses. These methods and good practices are related to energy-efficient climate control (temperature and humidity control), reduction of 

the energy requirements of a greenhouse (covering materials, screens, ventilation, shading, cooling), and replacement of fossil fuels by other sustainable sources. A 

significant objective of this lesson plan is the quantification of the energy benefits that can be gained by the application of these methods and good practices.

Target Group Adults living in rural areas

Facility/ Equipment • Classroom / place with tables and chairs

• Projector 

• Computer

• A3 papers

• Color markers

Tools/ Materials • Case study 4

Main Activity The trainer makes an introduction to the topic of the lesson plan based on the information included in the description of the case study in the next slide. She/he 

divides the trainees in 5-member groups. The trainer assigns a field of interventions to each group, e.g. temperature control, humidity control, covering materials, 

ventilation, renewable energy, etc, distributes relevant pages of the case study material to each group, asks each group to study these pages, and then asks each 

group to prepare an A3 poster. She/he explains that each poster must present 2 – 3 good practices related to the assigned field and that it should underline the 

energy benefits in figures. At the end, each group presents its poster to the other groups and the trainer concludes that it has been proved by the posters that there 

are methods available that can be applied in order to use the energy in greenhouses in a sustainable way.

Reflection Reflection will be focused (a) on the processes in a greenhouse that are related to energy, (b) on the methods and good practices that can be applied in order to 

improve energy efficiency and reduce energy use in a greenhouse, (c) on the quantification of the energy benefits of the above methods and good practices.



Real-life example/case study 4
Module Title: Sustainability and consumption. The limits of the planet.

Energy control in greenhouse cultivations

Real-life example/case study 4

Duration: 45 minutes

Aim This case study aims to introduce to adults the principles of sustainable energy use in 

Mediterranean greenhouses. 

Target Group Adults living in rural areas

Case study description This paper reviews methods for achieving rational use of energy in greenhouse cultivations. 

Issues discussed include energy-efficient climate control, reduction of the energy 

requirements of a greenhouse, and replacement of fossil fuels by other sustainable sources. 

Qualitative and quantitative data are presented. Good practices are proposed for the above-

mentioned issues.

Connection with the topic This document refers exactly to the topic of the case study.

Follow up questions What are the processes in a greenhouse related to energy use and that require intervention 

to achieve energy efficiency?

Highlight the methods and good practices that can be applied in order to improve energy 

efficiency and reduce energy use in a greenhouse.

Quantify the energy benefits of the above methods and good practices.

References Good Agricultural Practices for greenhouse vegetable crops
https://www.fao.org/3/i3284e/i3284e.pdf
Greenhouse climate control and energy use, pages 63 – 95, with emphasis on pages 84 – 92 

https://www.fao.org/3/i3284e/i3284e.pdf
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Overview
01

Methods of 
participation

Our world is becoming increasingly complex and human 
interactions are more intricate than ever —humans have never 
been more connected and interdependent. These changes in 
society have brought life to the concept of Global Citizenship, or 
the idea that we are all part of a global community, and 
therefore that our choices and actions may affect people and 
communities locally, nationally and internationally.

Global citizenship nurtures respect and tolerance for others 
along with their differences, it creates  global awareness and 
empathy.  There are various ways to bring in a global perspective 
in our communities and demonstrate the belonging to a global 
citizenship and its core values.



Overview
01

Methods of 
participation

Global citizenship focuses on action, change and transformation by 
acquiring of values, attitudes and skills for collaboration, 
communication, and critical thinking. Learners should become 
proactive contributors to a more just, peaceful, tolerant, inclusive 
and sustainable world. It should start from very early stage of life 
when crucial views are being formed and continue throughout a 
person’s life. 
GCED has been implemented through various methods of 
participation:

• In schools 
• Citizen and government participation
• Do-ocracy
• Organizations and movements
• On a personal level



Schools

Many educators agree that "global citizenship is a learned and nurtured 
behaviour", and the most widely used classroom strategy for developing global 
skills is project-based learning. Getting young learners involved in exemplary 
actions that adhere to GCE’s core values and promote them has proven to be a 
more successful method than others. 

Another important element of the learner-oriented participatory nature of GCE 
is that students, through their engagement with others via international school 
programs and educational social networks, create their own forms of global 
citizenship through dialogue and action.

Photo by Erik Mclean on Unsplash
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Schools

In the classroom, there are many ways to make students global 
citizens:
• Empower students as leaders and teachers
• Incorporate global stories and culture-related activities in the 

curriculum whenever possible
• Apply for any available grants for education and exchange
• Take field trips, start a pen-pals initiative or organize International 

Week events
• Encourage volunteering and helping others through social projects
• Reflect on  the world around us, support dialogue, understanding 

diversity and acceptance of different opinions.

Teachers at schools have much bigger responsibility and involvement as the people who are educating kids from a very 
young age about the values of global citizenship.



Schools
Global Citizenship Education can help young people understand how public institutions function, what their goals, 
power and field of action are that fosters their trust in those institutions. This empowers learners to become 
champions for peace and justice. Moreover, it supports the establishment of a unified global community where 
integrity, ethics, non-discrimination and respect for authority and laws, promoting international peace and security.

Therefore, it is crucial to introduce more subjects in educational institutions and dedicate more time on developing  
those values in people from very young age.

Great additional resource for educators: iEARN is a non-profit organisation of over 
30,000 schools and youth organisations in more than 140 countries. iEARN supports 
teachers and young people to work together online using the Internet and other 
communication technologies. Every day, more than 2 million students are engaged in 
collaborative project work worldwide through iEARN. http://www.iearn.org/

http://www.iearn.org/


Citizenship participation
Many people are committed to their neighbourhood or local community and 
actively participate in improving the quality of life there. For example, they 
engage in voluntary work to keep the area clean, organise litter-cleaning 
campaigns, some also form groups and get involved in the decision-making 
about the municipal budget. 

A lot of communities organise themselves around a combined transition of 
whole neighbourhoods to more sustainable living, like installing community 
solar panels, maintaining communal organic gardens, or setting up social 
volunteering groups for informal care for elderly citizens who may need it (e.g. 
help with doing the groceries, keeping them company).

Notable actions after humanitarian crises include youth-led initiatives to tackle 
current issues and self-formed communities from developed countries 
volunteering to shelter refugees and help them get back on their feet. That is a 
clear example of the global citizenship community values in action.

Photo by Anna Earl on Unsplash
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Government participation

The government supports citizen participation in various ways, for example by 
removing unnecessary rules and regulation wherever possible. On a local or 
national level, there are forums and various organisations that aim to create a 
society of more involved and self-reliant citizens.

In addition to this, a lot of EU governments have established open days in which 
citizens can ‘take over’ the duties for a day – for example, students forming a 
youth government.

Once residents are more involved in the public life, the government adapts and 
takes greater account of initiatives in many communities. It means that local 
authorities have a more supportive role in cases like providing facilities or making 
them more available. For example, municipalities can plan neighbourhood budgets 
around the idea to help residents get things done more easily.

Image from globalcitizen.org

https://www.globalcitizen.org/en/


Do-ocracy
Active citizens prefer a tailored approach to their needs and often require 
authorities to think along with them, instead of going for standard solutions for 
everything. This leads to citizens and government trying to come up with ways 
of relating to each other and working together, using a term for this: ‘do-ocracy’
– a form of democratic collaboration, where “responsibilities attach to people 
who do the work, rather than elected or selected officials”. This means that 
citizens who notice a certain issue and feel the need or duty to work on it are 
allowed to find solutions without depending on the local officials to do it for
them. The role of local officials and governments is mostly supportive in this 
case, allowing certain activities, easing some restrictions or removing potential 
bureaucratic barriers. 
Some examples for ‘doocratic’ actions in which ordinary citizens can influence 
the public domain include: keeping green areas and plots in their 
neighbourhood with cleanup campaigns, setting up neighborhood safety watch 
patrols, local teachers grouping up to lead free tutoring classes for children who 
need them, community crowdfunding campaigns for various causes on a local 
or even international level.

Photo by Shane Rounce on Unsplash
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Organizations and movements

The fundamental spirit of global citizenship education is learning to live together. It 
promotes respect for diversity and solidarity for humanity. Local challenges and actions 
are valid issues to be addressed in different ways which has resulted in the surge of 
many humanitarian organizations and movements of likeminded global citizens.
Many operate internationally and have established themselves as important advocates 
of global citizenship values, actively trying to educate, resolve issues and conflicts. 
Here are a few of the most popular:

• Global Citizen
• UNESCO
• Oxfam
• Bill and Melinda Gates Foundation
• International Youth Foundation
• International Red Cross and Red Crescent Movement
• Amnesty International



On a personal level

How can you personally become a better global citizen?

• Respect cultural diversity
• Protect human rights
• Advocate for social justice 

and equality for everyone

• Engage with both local and 
international communities

• Participate in movements
• Read up on current local and 

global issues

• Make greener choices to lessen 
your impact on the environment

• Recycle, reduce waste, energy and 
water conservation

• Travel responsibly
• Get immersed in new cultures
• Learn  languages
• Volunteer



02
Influencing decision-

making

Overview
How do students embrace the principles of global 
citizenship with authenticity and what happens when they 
do? 

Students today have more information about, and access 
to, our world than any previous generation and therefore 
their contribution and influence is bigger, being 
demonstrated in various ways.

• Participating in the global economy
• GCED for sustainability
• GCED against extremism
• GCED and human rights



Making a difference

Global Citizenship nurtures personal respect and respect for others, 
wherever they live. It encourages individuals to think deeply and 
critically about what is equitable and just, and what will minimize the 
harm to our planet. Exploring Global Citizenship themes helps learners 
grow more confident in standing up for their beliefs, and more skilled in 
evaluating the ethics and impact of their decisions and actions.

Learning empathy, particularly for those who are different from us, is a 
main aim of GCE. Even people who haven’t been in an international 
environment can implement more empathy in their lives, since the 
same principles apply to local and interpersonal conflicts as they do to 
international conflicts.

Photo by Tingey Injury Law Firm on Unsplash
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Participating in the global economy

Citizenship isn’t just about people’s responsibilities but also about 
the opportunities the world provides and the access to the global 
economy.
By participating in the global economy, global citizens can pursue a 
limitless potential for mutually beneficial exchange.

Without proper GCE, the global economy can worsen cultural 
tensions and encourage exploitative business practices (eg. ‘fast 
fashion’ clothing brands underpaying for handwork in developing 
nations).
With proper GCE for everyone, people can realise that as ‘citizens of 
the world’, they have many rights and can take advantage of the 
economic opportunities of globalisation.

Image by xb100 on Freepik
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GCED for sustainability

The goal of global citizenship education is to empower learners to engage 
and assume active roles both locally and globally to become proactive 
contributors to a sustainable world.

It allows people to take informed decisions and responsible actions for 
environmental integrity. It teaches citizens how their day-to-day actions and 
behaviours can affect the world around and how they can be modified to 
lessen their impact on the environment. 

As a result, GCE has influenced many good practices among global 
communities, like growing food sustainably, respecting nature and humans 
involved in the process (e.g. Fair Trade), recycling, managing water and 
energy waste.

Photo by Noah Buscher on Unsplash
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GCED and human rights

An international code of human rights defines the social interactions 
between citizens. Living by that code is essential to preserving global society. 
A good global citizen benefits humanity by acknowledging that every person 
has the same human rights and by standing up to those who violate those 
rights.

Universality is the foundation of human rights law. We are all equal and have 
the same rights regardless of origin, race, gender, sexuality, religion or 
qualities. By incorporating the work of philosophers and humanitarians, GCE 
can draw students’ attention to universal human principles and 
unconditional respect for diversity. As a result, people who are familiar with 
and educated in the global citizenship values tend to be more empathetic 
and accepting, contributing to the protection of a fundamental aspects like 
human right.

Photo by Markus Spiske on Unsplash
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GCED against extremism

Global citizenship education is considered one of the most useful tools 
in preventing violent extremism. The concept of extremism does not 
tolerate diversity or difference of points of view. In contrast, one of the 
fundamental principles of global citizenship and global citizenship 
education is the respect for diversity and idea that all people are equal 
with the same rights, regardless of origins, race, etc.

Extremism resorts to the use of violent force to achieve an extremist 
ideologically motivated objective, whereas global citizenship and global 
citizenship education are grounded on the principles of non-violence, 
empathy and solidarity for humanity. Global citizenship provides a 
conceptual antidote to violent extremism. If the latter is a disease, the 
former is the best treatment (UNESCO, The ABCs of GCED, 2016).

Photo by Salman Hossain Saif on Unsplash
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03
Activism

Overview

One of the main results of GCED is that citizens develop a 
point, a sense of justice, an impulse to act to fix a local or 
global issue and voice their opinion, defend human rights 
and try to make the world a better place.
Activism helps make that possible.

• What is activism?

• Most popular types of activism



What is Activism?

The practice of taking direct action to achieve political or social goals.

Whenever there’s a positive change in society, we can attribute it to activists. A 
global citizen is familiar with the wider world, their rights and they have a sense 
of their own role in it. As a result, a global citizen is outraged by social injustice 
and is willing to making their voices heard.

Activism may be performed on a day-to-day basis in varied ways – through art, 
music, social media platforms or personal behaviours. For example, refusal to 
buy products from a company that unethically sources their materials or to 
protest social injustice or against an issue with human rights.

Activists lobby governments, calling for corporate accountability and 
campaigning for equality. Goals and vision vary but there’s one common thing 
for most activists and that is to have a better world.
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Types of activism

There are many different ways to voice up an opinion and fight injustice in 
the world. Peaceful protest is a human right and is included in the United 
Declaration of Human Rights.

The most common types of activism that serve as expression of global 
citizenship are the following: 

• Protests and demonstrations
• Boycotts and strikes
• Social media campaigns
• Youth activism
• Environmentalism

Photo by Markus Spiske on Unsplash
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Protests and demonstrations

Arguably the best-known type of activism and an 
important human right, to peacefully protest, 
guaranteed by the United Declaration of Human 
Rights.

A demonstration groups people united by a common 
belief, who march along a route or occupy a specific 
place to draw attention to a cause. Most chosen 
dates and places are key, coinciding with important 
historical dates and locations to emphasize the idea 
of the protest or demonstration

Photo by Vlad Tchompalov on Unsplash
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Boycotts and strikes

Boycotts aim to economically impact a “target,” for example a business 
that’s engaging in exploitative practices or unfair trade. Like with 
protests, boycotts are most successful when large groups of people 
participate. They need clear goals and strong leaders to succeed and 
can have a huge impact and even achieve change of policies.

Strikes are a way of working citizens to deal with unfair or dangerous 
work conditions, low wages, or other issues, and they might refuse to 
work when negotiations are refused, or they fail. 
While strikes are most associated with businesses, they’re  used as an 
efficient method to be shed light on an issue and can be also used to 
pressure governments to change certain policies.

Image by user vectorjuice on freepik.com
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Social media campaigns

A new form of activism taking the world by storm. Also known as 
“hashtag activism”, it takes place in social media networks like Twitter, 
Instagram or Facebook. Users raise awareness of issues, organizations 
and actions through posts, graphics, videos and more. The reach of 
social media is huge and it became clear how important it has become in 
2020 with the #BlackLivesMatter. 

Despite the type of activism being so popular, some doubt its 
effectiveness, as it mostly ends with simply sharing a post and involves 
no real-world action, which makes it performative. The coined term for 
this is ‘slacktivism’. However, it can still shed light on a given issue and 
reach a broader public, such as younger groups. #



Youth activism
Community organising for social change by people between ages 15 –
24, which has led to a shift in political participation and activism. Young 
activists are increasingly taking action and speaking out about the 
urgency to tackle social, humanitarian and environmental issues. 

The backbone of the movement is technology, with high use of 
internet and online information which has led to positive impact on 
political engagement and an overall more activity in media than older 
generations.

Social youth activism is the predominant type, affecting education 
reforms and government involvement of youths, an example of which 
are youth councils.
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Photo by user MHM55 on wikipedia.org

Two youth activists, Greta Thunberg and Malala Yousafzai, have captivated people 
all over the world with their fight for various causes and have proven to be an 
influence on youth views, starting movements and getting recognised as modern 
youth leaders.

https://en.wikipedia.org/wiki/File:Gr%C3%A8veClimatGen%C3%A8ve-27sept2019-041-RuesBasses.jpg


Environmentalism

It takes various forms that include the protection of nature and natural 
environment, protection of human environment, conservation of 
depletable natural resources, protection of the function of critical 
earth system elements, ecosystems or processes such as the climate. 

It seeks to influence the political processes by lobbying, with 
grassroots activism and protests, and education about the 
environment, advocating sustainable management of resources and 
protection through changes in public policies and individual 
behaviours

Photo by Markus Spiske on Unsplash

Concern about and action aimed at protecting the environment
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Module 5
Community 

actions

One of the main results of GCED is
that citizens develop a point, a
sense of justice, an impulse to act
to fix a local or global issue and
voice their opinion, defend human
rights and try to make the world a
better place.
Activism helps make that possible.

Students today have more information about, and
access to, our world than any previous generation
and therefore their contribution and influence is
bigger, being demonstrated in various ways.

There are various ways to bring in a
global perspective in our
communities and demonstrate the
belonging to a global citizenship and
its core values.

Highlights of the Module
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Additional Resources
Topic 1: Community Actions – Methods of participation

• Video: Welcome to the world’s largest urban rooftop farm, BBC World Service (3 mins)  - https://youtu.be/YerQvtlMPU0

• Video: When food becomes scarce High-tech farms – DW Documentary (26 mins) - https://youtu.be/KIEOuKD9KX8

• Video: Global Citizenship Education – GCED First Initiative (~2mins) - https://youtu.be/tPdtGrnj7sU

• Video: How to save our planet – Sir David Attenborough – WWF International (~9 minutes) - https://youtu.be/0Puv0Pss33M

Topic 2: Influencing decision-making

• Video: Trailer: Youth can move the world – UNESCO (3 mins) - https://youtu.be/e-WRPuU0-qA

• Video: Full Documentary: Youth can move the world – UNESCO (~11 mins) - https://youtu.be/vJOfA3nGoVc

• Video: GCED to prevent violent extremism – UNESCO (~2 mins) https://youtu.be/nhwVKKPDm4A

• Video: No one is born to hate: Addressing hate speech through education – UNESCO (~3mins) - https://youtu.be/2PXLvKT1U4M

• Video: Learning to live together in peace through GCED – UNESCO (~3mins) - https://youtu.be/KuKzq9EDt-0

• Video: H&M and Zara: Can fast fashion be eco-friendly? – Documentary (13 mins) - https://youtu.be/00NIQgQE_d4

• Website: Official COP26 UN Climate Change Conference in 2021 - https://ukcop26.org/

Topic 3: Activism

• Video: The Greta generation – youth activism around the world – BBC (~4 mins) - https://youtu.be/6NaqdvSphaU

• Article: ‘Music can move people to make change’: just how useful are climate concerts? (3 min read) - https://gal-dem.com/climate-live-concerts-music-social-justice/

• Video: Want to be a youth activist? Here are some tips – CBC Kids News (~4 mins) - https://youtu.be/I1Fx3m2oPC4

• Website: Official #TeamTrees - https://teamtrees.org/
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Glossary
TERM DEFINITION

Do-ocracy A form of democratic collaboration, where “responsibilities attach to people who do the work, rather 
than elected or selected officials”.  Whoever sees an issue and can do anything about it, is free to act 
to fix it and supported by the local officials or government.

Hashtag activism The act of showing support for a cause through a like, share, etc. on any social media platform.

Slacktivism The practice of supporting a political or social cause by means such as social media or online 
petitions, involving very little effort or commitment.

Environmentalism Concern about and action aimed at protecting the environment

Fast fashion Term to describe clothing designs that move from catwalk to stores quickly to take advantage of 
trends. It allows consumers to purchase a trendy look at an affordable price, although this speed of 
manufacturing and low price usually comes from exploitative practices, high environmental pollution 
and waste, low wages and unsafe workplaces.



Practical 
Recommendations



Learning outcomes

Knowledge

 Learners are familiar with the concept of communities

 Learners acquire knowledge and understanding of local, 
national and global issues

 Learners understand how their day-to-day actions can 
help solve local/global issues one step at a time

 Learners know their rights and those of others when it 
comes to  voicing their opinion
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Learning outcomes

Skills

 Learners develop a sense of belonging to a common 
humanity, sharing values and responsibilities, based on 
human rights

 Learners develop a sense of empathy, solidarity and 
respect for differences and diversity

 Learners can identify opportunities for engagement 
and initiate action, becoming factors for positive 
change

Photo by John Schnobrich on Unsplash

https://unsplash.com/@johnschno?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText


Learning outcomes

Attitude

 Learner develop a sense of belonging to a community with 
shared values and responsibilities, based on human rights

 Learners develop a sense of empathy, solidarity and 
respect for differences and diversity

 Learners become ethically responsible and engaged

 Learners are eager to implement positive changes in 
society

 Learners develop motivation and willingness to take 
necessary actions when facing injustice

Photo by John Cameron on Unsplash

https://unsplash.com/@john_cameron?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
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Lesson plan 1
Module: Community Actions

Methods of Participation

Lesson Plan 1: Community actions influenced by GCE

Duration: 60 mins

Aim This lesson plan aims to present the different ways communities can get involved in their daily lives, starting on a personal level, going through the educational 

system, forming citizen communities and involving governments and institutions.

Target Group Adults living in rural areas

Facility/ Equipment • Classroom

• Projector 

• Internet access

• Whiteboard

• PC or a laptop (optional)

Tools/ Materials • PowerPoint Presentation

• Handouts 

• A4 sheets  and writing materials

Main Activity Task 1: Introduction of the topic and theoretical background (20 mins)

Task 2: Group work and discussion - Case study (30 mins)

Distribute to the learners the chosen case study and allow them to read it, provide some A4 sheets for note taking.

Discuss what impressions the case study gave the learners. Suggest they research alternative ways to get involved on a local level.

Task 3: Conclusion (10 mins)

Reflection What are some examples of community actions that already happen in your area? 

Name same ways in which you can get involved in your local community.

Can you identify some local issues in your area and give ideas how to work on solving them?



Real-life example/case study 1
Module: Community Actions

Topic: Methods of participation

Real-life example/case study 1

Duration: 30 mins

Aim This case study aims to show a successful example of how communities can come together to keep an 

ethically responsible place and help improve life in their residential areas, combining various GCE concepts 

and putting them into action (more sustainable living, ecology, community spirit, education).

Target Group Adults living in rural areas

Case study description (short) Rooftop farm DakAkker in the centre of Rotterdam, The Netherlands. Born out of the concept for sustainable 

green community spaces in living areas and cooperative care for sustainable development of urban farms

Connection with the topic Community gardens are a great example of a group initiative, influenced by global citizenship consciousness. 

Through their ethically responsible actions, volunteers demonstrate an understanding of the GCE concepts 

and show how small local actions can be taken to make our living areas and lifestyle more sustainable and 

healthier, teaching the local communities about organic food growth in urban areas.

Follow up questions What do you think about the idea of rooftop gardens? 

Would you consider opening your own garden in your area and where?

What could be improved or added in the case of this rooftop farm?

Can you name similar examples from your country?

References Official website: https://dakakker.nl/

Short 3-min video about the garden, in Dutch with English subtitles: https://youtu.be/CwGzr3kuuA8

https://dakakker.nl/
https://youtu.be/CwGzr3kuuA8


Real-life example/case study 1
Case study description The DakAkker is a 1000 m2 rooftop farm on top of the Schieblock in Rotterdam in The Netherlands. Vegetables, edible flowers and fruit are grown and bees are kept, there are also free 

range chickens. The DakAkker is the largest open-air roof farm in the Netherlands and one of the largest in Europe. It has a Smart roof which is located on the top and is a test site for 

smart water storage and management. Wouter Bauman, nature and spatial planning consultant at the Rotterdam Environmental Center and also beekeeper affiliated with the Ambrosius 

Beekeepers Guild, is responsible for the management of the DakAkker, together with a large group of enthusiastic volunteers.

The conditions on the DakAkker are comparable to a Mediterranean climate: dry rocky soil, a lot of wind sometimes quite warm. That is why herbs such as mint, lemon verbena and 

lavender are grown on the farm, as well as vegetables such as Jerusalem artichoke, beetroot, carrot, radish and garlic varieties such as onion, leek, garlic and strong plants such as 

raspberry, rhubarb and pumpkin. Organic seed and planting material is used at the rooftop farm. No fertilizer is used and no spraying with insecticides, while also a 6-year alternating 

crop schedule is used. In the worm hotels, compost worms make compost that is used on the roof but is also sold as a liquid compost for plants.  The edible flowers of the roof are the 

top product and are delivered to six restaurants in the immediate vicinity of the rooftop farm.

There are several beehives on the DakAkker. The honeybees ensure pollination of plants on the farm. In earlier days beekeeping was part of the farm. Nowadays, more and more city 

people are discovering what beekeeping a special hobby can be. Considering the scarce space in the cities the urban beekeeper should look for a suitable place to place the beehives. In 

some cases, a roof can be a great place to put a hive. 

The farm has also created an education program 'Dakennie' for primary schools in Rotterdam. It is financially supported by various organizations, the municipality of Rotterdam and is 

open for cooperation with many schools in the area. Learning and doing on the roof for schools - a program about urban agriculture, green roofs, climate and water, healthy food, 

biodiversity and sustainability. Kids discover the rooftop farm with a map. They are introduced to everything that grows on the farm, along with the bees, chickens and the worm hotels. 

They also get to work on the farm as real rooftop farmers - they will weed, sow and water the plants.

The Smart roof on the roof pavilion is a water storage green roof with a smart flow control that is driven by the weather forecast. When predicting extreme rainfall, the smart flow 

control responds by making extra water storage capacity available 24 hours in advance. 

In conclusion, it is a great example of how an idea can be developed, supported and loved by a community. The rooftop farm has many visitors, it's even included in official city tours and 

has a lot of volunteers to take care of the place and all its inhabitants. This sustainable concept has inspired many similar projects in other countries and creates a culture of respect 

towards nature, biodiversity, food and the land we inhabit. 



Lesson plan 2
Module Title: Community Actions

Topic: Influencing decision-making

Lesson Plan 2: How is GCE influencing the decision-making process

Duration: 60 minutes

Aim This lesson plan aims to explain how GCE influences the process of making important decisions and how behaviour changes positively as a result of a proper 

GCE.

Target Group Adults living in rural areas

Facility/ Equipment • Classroom

• Projector 

• Internet access

• Whiteboard

• PC or laptop (optional)

Tools/ Materials • PowerPoint Presentation

• Videos and articles

• Handouts

Main Activity Task 1: Introduction to the topic and definitions (20 min)

Task 2: Case study and discussion (30 min)

Give the learners the case study and let them read it and take notes for a discussion 

Task 3: Conclusion (10 min)

Reflection Why is it important to understand others?  How do you think GCE makes us better? 

What are the advantages that global citizenship values give you?

What are some examples of how GCE contributes to a better world? Think of examples of positive change that has happened due to global citizenship values 

(e.g. campaigns, policy changes, reforms)



Real-life example/case study 2
Module: Community Actions

Topic: Influencing decision-making

Real-life example/case study: Veganism, vegetarianism and flexitarian trends – Nestle’s plant-based innovation

Duration: 30 mins

Aim This case study aims to give an overview on trends, influenced by sustainable food and dietary changes in order to lessen the 

impact on the environment.

Target Group Adults living in rural areas

Case study description Reports and research made by Nestle in Europe and US have found out that the high demand of plant-based products is 

growing fast. Big brands have started adapting to those trends by developing innovative products and trying to become 

more sustainable and eco-friendlier in general.

Connection with the topic The case briefly explains what is behind the decision of many people to go for plant-based food, following reports and data 

how our eating habits are making a big impact on the environment. It shows that customer demand changes rapidly and 

how companies and brands try to keep up with it, directly influencing their decision and processes of product development 

and innovation.

Follow up questions Do you know what impact your food choices have on the environment? Have you made any changes in your shopping habits 

to reduce your environmental impact?

Is sustainability of a brand a factor for you when it comes to food/clothing/shoes/tech shopping? What would make you 

choose a more sustainable brand over a regular one?

References Embracing plant-based – Nestle - https://www.nestle.com/stories/healthy-food-meatless-meals-flexitarian-nutrition-needs

What’s driving the plant-based boom? - https://www.newfoodmagazine.com/article/139141/plant-based-boom/

Ethical and sustainable brand content example, Nestle’s YouTube channel - https://www.youtube.com/c/nestle/videos

Statistics and data taken from The Vegan Society; https://www.vegansociety.com/

https://www.nestle.com/stories/healthy-food-meatless-meals-flexitarian-nutrition-needs
https://www.newfoodmagazine.com/article/139141/plant-based-boom/
https://www.youtube.com/c/nestle/videos
https://www.vegansociety.com/


Real-life example/case study 2
Veganism, vegetarianism and flexitarian trends – Nestle’s plant-based innovation

Case study The food and beverage industry is transforming rapidly. Smaller, more agile and fast-moving start-ups are challenging larger companies. Consumer needs are also evolving. Health and 

wellbeing have become the core drivers, with many consumers reassessing what they eat and their impact on the planet. By the summer of 2020, plant-based food sales more than 

doubled in Europe, with consumers putting 14% more meat-free and dairy-free options in their baskets. 

Animal welfare and the ethics surrounding eating meat have always been widely debated. With billion animals slaughtered each year for food, animal agriculture is responsible for up to 

91%  of Amazon rainforest destruction, for example. Mindful consumers are now aware of the negative effects animal-based diets are having on the world around them and the positive 

impact going vegan, or vegetarian, can have. In fact, nearly half (48%) of consumers reduced their meat consumption due to concerns over animal welfare.

The planet is another key factor: more than a third of people say sustainability is why they choose a plant-based diet. Compared to diets rich in animal products, plant-based is far more 

sustainable because it uses significantly fewer natural resources and puts far less pressure on the environment. But it’s not just about the food: brands and companies are progressively 

adapting and changing towards more sustainable, eco-friendly, environmentally conscious products. Sourcing and manufacturing processes become ‘greener’ because it is what 

customers look for and research before choosing a product.

Consumer expectation is high and what was considered acceptable a couple of years ago is no longer the case. Consumers don’t want to feel like they’re missing out or like they’re 

negatively affecting the planet with their actions or food choice, but at the same time, ‘fake meat’ doesn’t always hit the mark, especially for omnivores. Predictions suggest that more 

sustainably grown ingredients such as lentils, beans and chickpeas that add texture to plant-based foods will all get more focus as we continue to move away from red meat and poultry. 

Consumers are getting more adventurous and more curious about plant-based foods. Flexitarian' is fast becoming as valid a lifestyle choice as vegetarian or meat-eater. Indeed, Nestle 

conducted a global study in 2017 that suggested that up to 30% of consumers want to transition to a diet with less or no meat. More and more of are embracing the challenge and variety 

involved in making plant-based meals on a regular basis, without feeling the pressure to commit to never eating meat again. Nestle is meeting this flexitarian trend with plant-based 

brands like Garden Gourmet in Europe – the second-largest vegetarian brand - and Sweet Earth in the US.



Real-life example/case study 2
Veganism, vegetarianism and flexitarian trends – Nestle’s plant-based innovation

Case study Gone are the days when craving a bacon cheeseburger meant abandoning dietary restrictions.

In 2020, Nestlé claimed that they became the first food and beverage company to develop all three key ingredients - vegan bacon, cheese and burgers – of a fully believable vegan bacon 

cheeseburger. But Nestle continues to develop new genuine plant-based alternatives to foodie even so, just as they continue trying to improve their existing ones. For example, in September 

2020, Garden Gourmet launched a second version of their plant-based burger, with a new flavour and texture, and requiring 80% less land use than a regular beef burger, generating 75% 

less carbon emissions.

Nestle’s success in the vegetarian and vegan markets also extends to other substitute meat products, such as the Garden Gourmet Sensational Sausage, available in Bratwurst and Chorizo 

styles. It is made using a range of ingredients including soy, beetroot, carrots, peppers, rapeseed and coconut oils. Furthermore, they have also delved plant-based seafood with Nestle’s 

vegan tuna alternative and Vrimp (vegan shrimp).

In this line of thinking, Nestle also released a number of products catering to the vegan market. These included an alternative to conventional eggs that is both sustainable and animal-

friendly and that can be used in a variety of ways, including for baking and other such recipies. Similarly, a milk alternative, Wunda, was also created. Nestle chose to make it pea-based, and 

similarly versatile, as with conventional milk, and carbon neutral.

More generally, 80% of Garden Gourmet products are now clean label, and Nestle report that they have plans to extend this label to their entire range. But beyond this, other established 

Nestlé brands are also moving into plant-based products, such as Nescafé Gold launching a range of non-dairy lattes made with almond, oat or coconut; Starbucks Non-Dairy Creamer,: made 

from almond and oat milk and available in caramel and hazelnut; and KitKat releasing KitKat V, a certified vegan version of the well-known chocolate bar.

"Our products meet the demands of flavor-forward consumers who want more plant-based foods, especially millennials who want convenient, real food and flexitarians who want more 

vegetables and plant-based proteins in their diet," Sweet Earth Foods co-founder, Kelly Swette explains and continues: "We're making healthy and sustainable food accessible to everyone, 

just like it should be. Nestlé is ready for the flexitarian future."



Real-life example/case study 2
Module: Community Actions

Topic: Influencing decision-making

Real-life example/case study: The implementation of a 4-day work week

Duration: 30 mins

Aim To briefly inform about the 4-work day initiative and how people can come together to promote a positive change.

Target Group Adults living in rural areas

Case study description The text gives a general overview on which countries have tested the 4-day work week and how it has worked to make 

employees happier. At the same time, it reduces the carbon footprint of companies and is generally beneficial to the 

environment. 

Connection with the topic A few studies explored how reducing the workweek to fewer hours/days, from 4 to 5, and suggested how this affects both 

mental health and the environmental impact of people’s activities. Following those observations, work unions and 

companies all over the world are considering implementing it and have announced a testing period. The whole process is 

influenced by views that are related to GCE values.

Follow up questions Have you heard about the initiative for implementing a 4-day work week before?

Does the idea of a 4-day work week seem good to you and why/why not?

Would you suggest or petition for a similar change in your area? 

In what ways does the 4-day work week benefit the environment?

What steps can you take to ask your government/company/school to consider the 4-day work week?

References Unilever tries four-day work week - https://fortune.com/2020/12/01/unilever-four-day-work-week/

A four-day week ‘an overwhelming success’ in Iceland - https://www.bbc.com/news/business-57724779

Spain is the latest country to try a four-day workweek - https://www.forbes.com/sites/jackkelly/2021/03/15/spain-is-the-

latest-country-to-try-a-four-day-workweek/

Photo by Windows on Unsplash

https://fortune.com/2020/12/01/unilever-four-day-work-week/
https://www.bbc.com/news/business-57724779
https://www.forbes.com/sites/jackkelly/2021/03/15/spain-is-the-latest-country-to-try-a-four-day-workweek/
https://unsplash.com/@windows?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText
https://unsplash.com/?utm_source=unsplash&utm_medium=referral&utm_content=creditCopyText


Real-life example/case study 2
The implementation of a 4-day work week

Case study As a cultural norm and thanks to union initiatives, the 5-day work week was introduced in the early 1900s. First general mentions about a 4-day workweek surged in the 1970 but were 

unsubstantial and soon faded. However, in the past few years, some research has led employers to believe that reducing the work week to 4 days or 32h may have benefits not only for their 

employers but also to the environment. Labor activists and environmentalists advocate for a compressed workweek, indicating it would help the mental wellbeing of employees, as well as 

reducing emissions. As a consequence of the shorter work week, employees would be refreshed and more productive. With one day less, the operating and environmental costs will decrease 

for businesses and then for society overall.

The COVID pandemic only reinforced those beliefs, as people worked from home on a more flexible schedule, along with carbon emissions were reduced significantly. A lot of employees who 

were allowed to keep a shorter work week haven’t considered going back to regular schedule. 

So far, only a few countries have actively implemented the 4-day work week, like Japan, New Zealand, Iceland and Spain, among others.

Japan started a trial in 2019 with 4 days a week at the office of Microsoft. For the duration of that trial, the company saw a 23% reduced electricity cost and employee productivity 

increased by 40%. As a result, the Japanese government officially recommended companies to allow employees to opt for a 4-day work week, believing that this would improve work-life 

balance.

New Zealand’s branch of Unilever has also implemented some trials of the 4-day work week at their offices. Their managing director, Nick Bangs, has stated that “the old ways of working 

are outdated and no longer fit for purpose”. When the trial ends in December, the company will evaluate the results to see if the shorter work week can be extended to the rest of the 

company’s branches all over the world. Moreover, the Prime Minister  of New Zealand, Jacinda Ardern, has supported the idea of a 4-day work week, stating that this would help for a 

better life/work balance, possibly encouraging domestic tourism to make up for the lack of foreign tourists. Other New Zealand firms have also tested and fully implemented the shorter 

work week, seeing no downside after their own personal trial runs.

In Iceland, the Reykjavik City Council and the national government ran trials with 2500 workers  from a range of workplaces, like offices, hospitals, service providers and preschools. 

Employees reported that they were less stressed, and their work/life balance has improved significantly, having more time to spend with their families or do chores and enjoy their hobbies. 

It led labour unions in Iceland to renegotiate working patterns  which resulted in over 85% of the working population to move to shorter work hours for the same pay.

In Spain the government has announced  in 2021 that it will run the experiment of a four-day workweek over three years. It will include around 200 companies and up to 6000 workers. 

Of course, shorter work weeks wouldn’t mean less pay. Most of the governments and companies are considering policies and programs to support and compensate their workers, hence no 

cutting down salaries or workforce. Overall, the reduction of the workdays per week has been positively met in each trial location so far. As a result, more and more countries have seen 

unions and associations advocating for the 4-day workweek to match the changing times and the ‘new normal’. 



Lesson plan 3
Module: Community Actions

Topic Title: Activism

Lesson Plan : Activism as an expression of the global citizenship spirit

Duration: 60 mins

Aim This lesson plan aims to explain what is activism, what the different and most common types are and how a global citizenship hands-on mentality can contribute to 

actions that lead to improvements, positive social changes and more just communities.

Target Group Adults living in rural areas

Facility/ Equipment • Classroom

• Projector 

• Internet access

• PC or laptop (optional)

Tools/ Materials • PowerPoint presentation 

• Handouts

• Video links

• A4 sheet of paper and writing materials

Main Activity Task 1: Introduction (20 mins) 

Provide a brief explanation of definitions (types of activism) and some general examples

Task 2: Group work – Case study (30 mins)

Provide the learners with a case study from the Handout materials, read and then lead a short discussion on the topic

Task 3: Conclusion (10 mins)

Reflection Give some examples of causes that have sparked local/national/worldwide protests and demonstrations.

Have you ever participated in any form of activism? What was the cause? What changed and what didn’t?

If you see any social injustice or a problem, what ways would  you choose to oppose it and voice your opinion?



Real-life example/case study 3
Module: Community Actions

Activism

Real-life example/case study:  Hashtag Activism done right - #TeamSeas

Duration: 30 mins

Aim This case study aims to present a successful example of  hashtag activism. It shows how the GCE values 

are applied in practice to gather communities towards a common goal for positive change. 

Target Group Adults living in rural areas

Case study description A campaign that started online for gathering funds - $30M  to clean 30M pounds of trash from oceans, 

seas and rivers. The campaign was started and promoted by popular content creator Jimmy Donaldson 

(MrBeast) known for his charitable campaigns among other types of content.

Connection with the topic This is a good example of how GCE makes it easier for citizens to notice current important issues, realise

their gravity and act upon them through any available resources and media.

Follow up questions How would you participate in the #TeamSeas campaign?

Can you name any similar campaigns in your area /country/worldwide?

What are some issues you have noticed that need a change? How can you act on informing others about 

those issues?

How can you tackle the problem with plastic pollution?

References #TeamSeas official website: https://teamseas.org/

MrBeast Short clip (45sec) on Help Us Save The Ocean - https://youtu.be/DMP-uU2988Q

Full video that launched the campaign - https://youtu.be/cV2gBU6hKfY

https://teamseas.org/
https://youtu.be/DMP-uU2988Q
https://youtu.be/cV2gBU6hKfY


Real-life example/case study 3
Hashtag Activism done right - #TeamSeas

Case study The ocean and the life within it are incredibly important. Even besides drinkable water, the ocean produces half of our breathable the air, so it is incredibly important to keep it clean and healthy, 

even just for our own sake. Unfortunately, the ocean and the rivers that feed it are full of an estimated 200 million tons of plastic waste, with an estimated 11 million tons continuing to enter the 

oceans annually. 

#TeamSeas was a global campaign to raise $30M to remove 30M pounds (approximately 13, 600 tonnes!) of plastic and waste from the ocean, as well as  rivers and beaches. It’s also the follow-

on from the hugely successful creator-led fundraising campaign,#TeamTrees. #TeamTrees was launched in 2019 with a goal of raising $20M to plant 20M trees and they surpassed the goal, raising 

over $23M and generating more than 1B video views. Years later, TeamTrees.org is still receiving donations and planting thousands of trees every day. 

#TeamSeas was launched on Friday, 29th October 2021 with a massive wave of online videos, which continued with other new content to rally support throughout the campaign. The $30M 

fundraising goal officially and successfully ended on 1st January 2022, so despite the short amount of time they had to raise this money, they still reached their goal. The funded cleanup work began 

in 2022 and is scheduled to finish in three years, although the team has also kept the site up and running after the fundraising deadline. 

Just like the original campaign that inspired it, #TeamSeas is led by Mark Rober, Jimmy Donaldson (MrBeast) and Campaign Director, Matt Fitzgerald. They reunited many of the world’s most 

popular content creators to help launch the campaign, add creativity and invite their audience to power #TeamSeas toward its ambitious $30 million goal. 

#TeamSeas is looking to be one of the biggest, most-impactful cleanup projects of all time, with cutting-edge river Interceptors, information on locally-organized cleanups, ghost-gear (discarded 

or abandoned fishing gear) initiative removal efforts and professional expeditions to areas with the greatest potential for conservation impact. 

All of the money raised by #TeamSeas goes to independently verified waste removed from beaches, rivers or the ocean. Donated funds go directly to two not-for-profit organizations: Ocean 

Conservancy and The Ocean Cleanup, who split the money evenly. This money is only released once the waste is verified as having been removed, with  $1 for every pound.

Where possible, recyclable waste such as cans, glass, and plastic bottles are separated and recycled. Where this is not possible, the waste is directed to a disposal site in accordance with local 

regulations and capacity. The campaign cites this is a particular reason that a reduction in the amount of plastic that humans use and in the waste we generate is needed, noting that the plastic 

pollution problem is so big that no single solution and that the campaign therefore only represents a starting point. 

To get involved, take a look at TeamSeas.org, and consider sharing the campaign, its content, and its themes both on the internet and with people you know. 



Tips

Include an icon (in white) 
related to the tip

• Use interactive tools to keep the learners interested. You can find resources in the
Bibliography and Additional resources sections.

• Ask reflective questions to help learners identify with what you teach. Some guidelines
have been created but feel free to include your own.

• Know your audience and their needs

• Use technology at your advantage

• Keep your lesson relevant to your learners needs and life experiences

• Encourage discussion. Ask for relevant case studies and examples that learners may
know about the different topics.

• Correct them if needed, but not in a patronizing way

• Remember their background (rural areas)

• Avoid long presentations by yourself

• Use as much audio visual material as you can

• Use updated and state of the art material

• Be supportive, explanatory, facilitative

• Support the collaboration of trainees by promoting group working



Conclusion



Final remarks

-1 2
3 4

Case studies, tips and lesson plans are also 

available for each topic.

Additional information

This handbook provides the most relevant 

information in 5 different topics in order to 

help people understand better the world. 

Use

Many different aspects to tackle various 

preferences and pieces of information.

Variety

Nowadays, many are the important issues 

that are present in our world.   

Importance
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